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CHAPTER I 
INTRODUCTION 
Statement of the_ problem.-- The purpose of this investigation is 
to discover what music suitable for use in tne junior high school, 
lends itself for correlation with the social studies curriculum. 
The material presented in this study will be limited to that which 
may be used in a general music course, required or elective, in any 
intermediate or junior high school, with a time allotment of from 90-
l:/ 
225 minutes weekly in 45-minute periods. The following aspects of 
pupil activity will be considered: singing , directed listening , and 
pupil readings that may be helpful for project work or unit assignments, 
dramatization, and arrangement of class and assembly programs in which 
music may figure in association with the social science program. Lit-
tle attention will be paid to glee club, orchestral, or band music, 
except as it may be incidental to the above mentioned activities for 
the following reasons: {l) the selection of music for these activities 
should be left to specialists in each field, (2) much of the :m:usic 
used by these organizations does not lend itselt to a definite program 
of correlation. 
1/National Society for the Study of Education, MUsic Education, Bloom-
ington, Illinois, Public School Publishing Company, 1936, p. 144. 
-1-
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In consideration of the main problem of this study, many minor 
problems present themselves: 
1. What philosophical, psychological, and pedagogical principles 
underly a successful program of correlation of music with the social 
studies curric-lllum? 
2. What previous studies in the field or related fields have been 
discovered by the investigator? 
3, What topics in the social science curriculum are important 
areas of human experience for study by junior high school pupils? 
4. What elements of musical appeal must be present in the music 
selected for an effective program of correlation with the social stud-
ies? 
5. What materials or source references have already been found 
helpful by experimenters in the field? What new sources may offer 
possibilities? 
6. What types of organization of' materials selected in this study 
will beat facilitate use by teachers in the field? 
7. What methods of teaching have been round helpful in presenting 
materials for correlation? 
8. What conclusions and recommendations c~ be drawn from this 
study? What are the advantages of a correlated curriculum of music 
with the social studies? What are the dangers inherent in such a 
program? 
--- ---=-=--== 
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3 
Philosophical, psychological, and pedagogical principles under-
lying a program of correlation of music with the social sciences.--
With the turn ot the century, revolutionary ideas in educational 
philosophy began to make themselves manifest, whic4 were destined to 
affect the whole educational world, until today we find two opposing 
educational theories contending for supremacy: the doctrine of mental 
discipline and drill with its attendant psychology of separate facul-
Y 
ties of the mind--memory, judgment, will, etc. --and the doctrine of 
growth in which both the individual and society are recognized as 
growing organisms, and in which the active response of the individual 
£! 
is thought of as an integrated process. The latter necessitates a 
new aim for education--the development ot an integrated personality 
with powers of adjustment to a constantly changing society; the mould-
ing of a good life for a good society. Inasmuch as democracy seems to 
be consistent with values and conditions tending toward the good life 
y 
due to its inherent qualities, then the production of desirable 
citizens in a democracy should be of paramount importance in the edu-
ca.tive process and can best be effected by an adequate educational 
program in which the social studies play a major part. 
i/Ellwood P. Cubberly, An Introduction to the Study ~f Education, 
Boston: Houghton Mifflin Canpany, 1933, pp. 149-166. 
yHaroid Rugg, American Life and the School Curriculum, Boston: 
Gipn and Company, 1936, pp. 227, 228. 
,YHenry Harap and Others, The Changing Curriculum, New York: D. Apple-
ton-Can tury Company, 1937, p. 49. 
-=:=-=-=-· =-=-==~:!==-=--===-==--=--=-=-=--=-=-====-=-=-=-====-=-=-=-===-----~--===::----::::_-__ -:-:=_-_ -__ - _ -----=-----. 
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4 
"The social studies are understood to be those whose subject mat-:-
ter relates directly to the organization and development of human 
y 
society, and to man as a member of social groups. 11 
Since the World War ( 1920) a shi :t't ot emphasis from the past to 
the present and future is evident. New economic and social problems 
y 
have brought with them new fields of citizenship studies, and a need 
for reorganization of subject matter until a closer interrelation and 
integration is to be found in our more progressive social science y 
courses. With this concept of a new synthesis of knowledge, corre-
lation of subject fields has received a new impetus, . and in extreme 
educational progressivism we f1nd the completely integrated curricu-
jj 
lum. 
In respect to the extent of synthesis of subject matter, author!-
ties differ. The controversy is three-sided, according to Howard E. 
E/ 
Wilson --fusion vs progressive subject courses vs traditional subject 
courses. This idea is entirely consistent with the types of organiza-
tion described in the Fourteenth Yearbook of the Department of 
OYNational Council for the Social Studies, Sixth Yearbook, Philadelphia: 
McKiriley PUblishing Company, 1936, p. 9. 
,Yibid, pp. 24-27. 
,WJ"ames A. Michener and Others, The Future of the Social studies, 
Cambri dge, Massachusetts: The National Council for the social Studies, 
1939, 1?8 pp • 
.!/Ibid, PP• 140-158 • 
.:?/Howard E. Wilson, The Fusion of Social Studies in J"unior High 
Schools, Cambridge, Massachusetts: Harvard Univer sity Press, 1933, 
p. 104. 
I 
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]j 
Superintendence of the National Educa·tion Association. 
For purposes of this study, a correlation of music with the 
social studies program is suggested because the technique is applicable 
to both the traditional and progressive subject courses, inasmuch as 
"correlation never fully removes the ba,rriers of watertight subject y 
matter compartments," and its materials may also be used by curricu-
lum makers who plan a completely integrated program. 
correlation has been defined as "a concentration of material from 
~ 
various sources around one subject field;" also as a unity of thought 
through a variety of knowledges and skills for desirable insights, 
attitudes, and appreciations. Its purpose or aim is an integration oi' 
- !I 
the thinking of young people. A correlation of essentials is a 
vi tal educational nee.d today because ot a badly congested curricula. 
Bobbitt observes. that certain civic and social deficiencies lie 
in the rea~ of habitual and emotional responses and attitudes. 
"The present methods Ll92§7 which,. attempt to deal with.. citizen-
snip training , principally on the intellectual level, apparently fail 
E./ 
to develop the proper habitual and emotional reactions." This 
OY'National Education Association, Department of SUperintendence, Four-
teenth Yearbook, Washington, D. c., p. 157. 
!/Wilson, op. cit., p. 28. 
~National Council for the Social Studies, Sixth Yearbook, op. cit., p. 
31. -
~Ibid, P• 171. 
EfFranklin Bobbitt and Others, ncurriculum Investiga,tions", Supplemen-
tary Educational MOnographs, No. 31, University of Chicago, 1926, p. 74. 
) . . 
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condition seems to persist. 
"The study of ·American history may give a pupil useful 
information, may equip him with sound and illmninating insight 
into the operation of social forces, may give him practice in 
the study habits and intellectual skills of accurate and system-
atic thinking, and may give him emotional predilections legiti-
mately basic to 'the american dream'. 
"There is evidence, however, that -the study of American 
hiato~ has not resulted in the attainment of these outcomes on 
an overwhelming scale. "Y 
Formal curricula concerns itself with the intellect, but intel-
lect has been described as--" a mere speck on a sea of feeling.tt Life 
is wholly, or almost wholly, colored by the emotions. Since the cur-
riculmn must concern itself with the whole of life, emotionalized a.tti-
Y 
tudes became a vital concern of the curriculum. 
"Emotional reactions are high potentials in the modification of 
'# 
behavior, which is the true index to learning." 
School promoted learnings possess values only as they effect im-
~ 
portent changes in personal and social behavior. 
All behavior is feeling or emotion usually accompanied by a dis-
turbance of the nerve and endocrine systems, and according to the 
intensity of the stimulation, results in desirable or controlled 
i/National Council for the Social Studies, op. cit., p. 40. 
.§/Thomas H. Briggs, Curriculum Problems, New York: T'ne Macmillan Com-
pany, 1926, p. 50. 
~Harap, op. cit., p. 31. 
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rea.c tiona, or in violent and di sintegra.ting outcomes. When th~- ~:gan- ··;--· ~=-==--­
ism fails to direct these emotional disturbances intelligently, the 
result is uncertainty, hesitation, doub t , fear, hate, or anger. 
]/ 
y 
"Music hath charms to soothe the savage breas'!;. " 
When effectively taught, music provides an aesthetic experience 
~ 
which brings enjoyment and satisfaction. With this pleasurable 
experience comes a release of nerve tension~~relaxation or even die-
embodiment--which may dispel doubt, fear, and hate, and pave the way 
for appreciation aDd tolerance. The phenomenal growth or music in 
public secondary education during the last fifteen years would se~m 
to indicate an increasing recognition on the part of educators, of the 
place and value of music in the life of the community and the individ-
ual and hence in the curriculum. 
A consideration in the formulation of a social science progrwn is 
a. method to de.velop correct ap:preciations, understand,ings and atti-
Y 
tudes, desirable outcomes of feeling or emotion. This, it would 
seem, might be the place of music in correlation with the social stud-
iea program. 
"The trend ot modern education is not to place less emphasis 
on knowledge, but to give more attention to the development of 
jjThomas L. Hopkins, and Others, In,tegration, Its Meaning and Appli~a­
tion, New .York: D. Appleton-Centu47 Company, 1~37, PP• 191-194. 
-
~William C:ongreve, The Mourning Br ide, (Act 1, -Scene l) • 
.,;'National Society for the s tudy of Education, op. cit., P• 4. 
,YNational c·ouncil for the Social Studies, 1936, op. cit., P• 3~. 
~· -·---------- ----==--=-----===-======= 
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8 
the emotions that direct the use of knowledge •••• It is but natural 
t~t the arts should receive a constantly growing _emphasis in the 
educational program of this de.mocracy."l/ 
\r.uether music is taught as a separate subject or integrated with 
the fine arts in a general arts course, its correlation with the social 
studies should prove to be a valuable technique in educational pro-
cedure. 
S.tudies of investigation and experimentation in the field of cor-
relation of music with the social sciences, and related fields.--
Francia Stanley Clement in 1936 at Boston University, reported in a 
thesis on the correlation of music with ather subjects in 90 junior 
high schools of Massachusetts -that (1) correlation of music was a prac-
tice ~ong the minority of teachers, (2) correlation took place most 
often with English, art, the social studies, and foreign language, and 
{3) correlation was devised largely through individual teacher initia-
tive and resourcefulness rather than through a cooperation of depart-
ments. In cases where suggestions came from department heads, other 
departments showed a small lead over the music departments. Twenty-
four of the ggo teachers reporting, followed suggestions for correla-
tion in their courses of study, and three reported helpful suggestions 
from textbooks. Inasmuch as the above data represents correlation in 
a number of fields, it is not applicable exclusively to this study; 
however, it holds some -implications to be discussed later. 
Corinne Nelson Geeting in a thesis investigating current trends 
l/A. ;r. Stoddard, "The Relation of the .i:irts to the Purposes of Democracy •• , 
Music Educators' National Conference, Yearbook, 1934, p. 25. 
----=--==-=-=------ ----~-=-=-==-:-:-: ..= ---- -- --==------------------------=::=--- ---=--=-:-=-=-=--=-=-==-====-====#----==--==---= 
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9 
in exploration, correlation and integration, and appreciation of music 
on the secondary school level, 1936, says: 
"References to the field of correlation or integration of 
music are not available much before 1928. No doubt a subject such 
as music, in which skill in instrumental technique and theoretical 
knowledge had been such dominant aims, wasslower in coming to see 
the trends of the time. Instructors in the field, too, were, for 
a large part, competent and skilled musicians rather than capable, 
all-round teachers of the 'general practitioner' type accredited 1) in several fields. The present is a period of experimentation lj 
and the possibilities of correlation and integration are just being J 
sounded •••• From available data, it seems that music is now slowly \ 
gaining a footing in the integrated curriculum as a subject par-
ticularly adaptable to this technique." I 
~ulia Marie Sperry, in a study of the psychological elements of 
musical enjoyment names association as one of these elements. The re-
sults of her questionnaire to 96 adults of which only 13 were musicians, 
showed that association was ranked sixth in a list of seven elements of 
musical appeal by untrained listeners, and seventh and last by the 
musicians. \Vhat are the implications of such findings as compared with 
her observations that pedagogical trends in education lean toward associ-
ation as an effective technique in teaching? 
Association, being a product of the intellect, becomes significant 
only through correlated learning activities and experiences. It would 
seam from the results of M1ss Sperry's questionnaire that the power of 
association, as an element of musical enjoyment, was not effectively 
developed in the 96 adults who probably were not subjected to a planned 
correlated curriculum in a former educational progr~. Hence can we 
deduce that a program of correlation is necessary to insure a maximum 
musical response, _adding intellect to emotion for a real aesthetic 
experience? Or should we say that the sensory appeal of melody, 
I 
I 
I 
\! 
---- ----- ---- ----------~=======--======= ------JL 
10 
harmony, rhythm, tone, and mood ar e primary and form and association 
secondary appeals, the latter requiring considerable training and 
experience for effective results? In either case association, being 
a recognized element in musical appeal needs to be more effectively 
developed, and because it requires broad experience and r eflective 
thinking , a more carefUlly planned program of' correlation of' music 
with other subjects seems desirable. 
Frederick Engel, in an unpubliShed master's thesis, Syracuse Uni-
versity, made a study in 1925 of' the mood responses to music of junior 
and senior high school students, He cites the response to music as 
physical, aesthetic and emotional, and intellectual; the types of 
listeners to be sensory {subjective) and associational (objective). 
Lois Amelia Elliott made a survey of the music interests of junior 
and senior high school pupils in a study at the University of' Southern 
California in 1937. In her chapter on correlation with the social 
sciences, she finds that familiarity with music determines pupil in-
terest largely, and the benefits to be derived from a correlated pro-
gram are to be found in an enrichment of experience through increased 
knowledge and more opportunity for musical expression. Correlation of 
music with the social s~dies brings several pupils into contact with 
music who are not in regular music classes. Correlation is also a 
stimulant for furthel' study. Techniques employed in her analysis of 
factors in pupil interest in music were t he individual conference and 
que&tionnaire methods applied to 87 music pupils in the Avalon J"unior-
Senior High School at Santa Catal ina Island . One investigation was 
1-=====ff=-=-=--=-=-===-=-=--==---== - -=-=-==--==-=-=--=-=--=-=--=-=-========== 
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11 
made in October 1935 and another in june 1936. The pupils were sub-
jected to a definite program of teaching in accord with data of pupil 
interest revealed by the first investigation. The investigation was 
then repeated to deter-mine changes in these interests. Conclusions 
applicable to this study follow: (1) music participation should be the 
key note of the procedure program based upon pupil interests; (2) 
music should be taught in terms of a rich background of cultural con-
tacts; (~) fusion of music with academic subjects increases pupil 
interest in all subjects. 
Frances Hunt Beeson in a study of methods of correlating music 
' 
with other school subjects at the University of Southern California in 
1928 used the job analysis technique for collecting and tabulating 
data obtained by personal interviews with 31 educators including class-
room teachers, school administrators, and professors of education. 
Wide reading on the part of the investigator revealed correlation to 
be a good idea, but few definite suggestions were offered as to how it 
might be accanplished. The "hown ot correlation was determined empir-
ically from reported experiences of teachers in the Santa Ana City 
Sc4oola rather than by scientific experiment. A tabulation by subjects 
showed correlation of music with reading, literature, and art to re-
ceive the most emphasis. Correlation wit~ geography was the third 
choice while correlation with history lagged to seventh place. T"ne 
study merely reported methods used with no attempt at evaluation or 
verification. 
Frances Tinkham Crowley presents, in an unpublished master's 
=====1:1=====-=--=-----------------------==--=--==-==-==-=-====--=~=::...~=,=-- -- --·-------· 
12 
thesis written at Syracuse University in 1936, a program of correlation 
of music with the social sciences in the seventh and eignth grades, 
worked out in a specific teaching situation. The bases of her conclu-
sions are subjective being drawn from her own observations as super-
visor, also the observations of twa school principals and social science 
teachers. She points aut that the trend of music teaching is definitely 
toward correlation as emphasized at the MUsic Educators' National Con-
terence of 1936, that music education aims far a balance of thought and 
feeling through a development of the understanding and appreciation of 
culture, and that in training for broad cultural development, the ap-
praach should be aesthetic rather than logical with ~phasis upon pupil 
interest and impulse. She quotes, "The value of carrela tian lies in 
the fact that most education consists of realizing relationships and 
]:/ 
maldng new ones." She observes also that natural relationships exist 
between history, geography, and art. The advantage of a correlated 
program seems to be vitalization and enrichment of the curriculum. 
These studies represent experiments or investigation in local sit-
uationa in different parts of the country. Various techniques of re-
10earch have been employed, including case study, questionnaire and sur-
vey methods, and experimental techniques under controlled and uncon-
trolled observations. Of what value are their findings to this study? 
1. The correlation technique lends itself readily to the field of 
music teaching, but is still in the experimental stage. 
1/Virgil Greene Lilly, "Correlation of Courses", Education (September, 
1929) 60:309. 
I 
I 
I 
II 
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13 
2. A balance must be effected between the emotional (enjoyment) 
and intellectual (understanding} response for a true aesthetic experi-
ence which is the aim of all music education. 
3. A cultural approach is to be preferred as the advantages of a 
correlated curriculum are a vitalized and enriched program. 
Organization of this study.-- An operational approach to human 
living will be much concerned ~th the essential processes connected 
with inborn ways. 
"The opers.tional reason why man alone of all fonns of life, 
has. the possibility of developing culture in significant amounts 
is found in certain unique features of his biological makeup. 
Although he i~ so highly integrated that he 'responds with his 
whole being', we may •••• locate these unique features primarily inl/ 
his nervous system and especially in his amazing cerebral cortex." 
!:/ . 
Certain aspects of culture have been pointed out by Kwalwasser: 
an intelligent discrimination; sensitiveness to and appreciation of 
values of the finer things of life, extension of experience through 
exposure to the best in literature, art, and music; an attitude of 
tolerance. 
A cultural viewpoint has therefore been chosen as an appropriate 
basis for selection ot materials for a correlated program of music with 
the social studies, because: 
1. "All great movements in history are traceable to causes which 
influenced the art of the time as well as the shaping of governments 
1/Michener, op. cit., P• 91. 
~jacob Kwalwasser, Problems in Public School MUsic, New York: M. 
Witma:rk and Sons, 1932, pp. 152~ 153. 
'I 
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y 
or destinies of people. " 
2. The integrated personality (the aim of modern education) is at 
once the product of its surrounding culture and an integral part of the 
culture of a living age. 
Topics rather than specific concepts, showing major trends in the 
social studies curr icula and related to areas of human experience will be 
indicated as possible bases for correlation. 
l j 
'I I. 
![ I. jl j! 
,I 
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il MUsical activities, interests, and needs of junior high school pupils q 
I, 
will be taken into consideration. 
Inasmuch as music deals with moods and ideality rather than with 
fact and reality, materials must be selected for their inspirational, as 
well as informational character, or correlation will defeat its O\vn ends. 
This will necessitate a loose organization in this study, but with atten-
tion to significant relationships. 
The time seems ripe for same· attempt at organization of materials 
of an experimental nature for further study on a more scientific basis. 
Due, therefore, to an existing need for a vital educational program of 
I' 
:J !i 
II 
II 
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' 'ill correlation to insure emotional and intellectual balance in the integrated 
li 
II 
personality, this study will aim to assemble a classified list of songs, 
musical recordings, texts for pupil reading, and source references for 
teachers of music at the· junior high school level of instruction, to aid 
such teachers in their search for materials correlating with the social 
science program. 
1/Beattie, McConathy, and Morgan, fu.'Usic in the Junior High School, 
Boston: Silver Burdett and Company, 1930, p. 119. 
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Research techniques amployed will be an investigation and collec-
tion ot data, careful analysis of same, interpretation and selection, 
with a new synthesis in the for.m ot a convenient tabulation tor ready 
reference. 
I' 
II 
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CHAPTER II 
MODERN TRENDS IN THE. SOCIAL STUDIES CURRICULUM 
FOr purposes o~ this study, it is evident that certain areas o~ 
human interest and activity within the social science field must be 
determined and defined for possible association with a correlated music 
program.. at the junior high school level o~ instruction. It is not the 
desire of the writer o~ this thesis to set them up arbitrarily, or to 
imagine that a. suggested organization of such areas should ever be looked 
upon as a course of study. Indications of a new synthesis of subject 
matter by experienced curriculum makers are evident at the present time. 
Efforta of outstanding authorities in the field will therefore be cited 
as a basis for the organization of topics suggested in this chapter. 
The social science program in the junior high school to-day is con-
1/ 
cerned with a youth study of 11Man and His Changing Society";- the whole 
culture of a modern oo oie ty in t .he light of' a cultural background o:t.' 
previous civilizations. 
2/ 
"Culture must amerge from prior culture ... -
Beard points out that the social science curriculum must concern 
i tself not only with knowledge and information, but also with q_ualities 
1/Jwnes A. Michener, editor, The Future of the social Studies, Cambridge, 
Massachusetts: The National Council for the Social Studies, 1939, p. 149. 
,Yibid, p. 103. 
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and powers or personality--the development or skills, habits, attitudes, 
1/ 
and ideals--det ermining the relation or the individual. to society.--
Knowledge for its own sake is, thererore, insufficient. The educated 
individual. must assume responsibility for promoting the social. gpod. 
"The concomitant of education for enjoyment is education for use-
2/ 
fulness."-
.tit the Ume of the National. Survey of Secondary Education in 1.932, 
much diversity of practice was discovered at the junior high school. level.. 
Out of 55 cities surveyed, 20 reported social. studies courses of the 
fusion t ype in Grade VII, while 22 cities used the separate subject 
courses on the alternating plan, i.e., courses in geography, history, 
and civics at different grade levels. In 1.1 cities the social. studies 
programs were developed according to the independent-parallel. plan; that 
is, two or three subject courses, each maintaining its identity, being 
offered. for the same grade, with geography as one of the subjects. This 
plan, however, is often used only in Grades VII and VIII, with separate 
~I 
alternating one-semester courses in civics for Grade IX. 
Trends in organization as discussed in the N. E. A. Department or 
4/ 
superintendence, Fourteenth Yearbook, 1936,- indicate grade levels at 
1/0harles A. Beard, The Nature of the Social Sciences in Relation to Ob-
Jectives of Instruction, Boston: Charles Scribner's Sons, 1.934, pp. 193-
230. 
2/James A. Michener, op. cit., p. 159, 
· ~ational. SUrvey of' secondary Education, Monograph No. 21., Instruct ion 
in the social. studies, ~tashington, D. c.: United States Department of 
the Interior, Office of Education, 1932, pp. 13-15. 
,!!National. Education 4-~sociation, Department of Superintendence, ~­
teenth Yearbook, llashington, D. c., p. 74. 
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which certain social studies are usually taken (junior high school level 
only, relevant to ~his study); 
Geography 
American or p. s. History 
American History and Civics 
Elementary Civics { 
Community Civics J 
vocational Civics 
~w-orld History ( 
.Ancient History J 
Grades VII and VIII 
Grades VII and VIII 
Grades VII and VIII 
Grades VIII and IX 
Grade IX 
Grade IX 
Courses listed as Social Science or social Studies show an appreciable 
lag behind the separate subject type • 
.Tames .a. Michener in "The Future of the social Studiesn, 1939; has 
since edited some ideas of leaders in the educational world as to what 
they think should be done in the field of the social studies, A summary 
or these ideas seems to indicate, on the part or a few, a study of 
United States history in place of European backgrounds in Grade VI, 
necessitating some attention to a survey of prehistoric, medieval, and 
early modern culture in Grade VII (Hatch, Hughes, Kelty, and Krey). 
Wilson takes a geographic survey of the world and its influence on man 
in preference to the cultural in Grade VII. Kronenberg advocates the 
study of ~ rld geography in Grade IK, while Miss Morehouse plans a 
course in United States history culminating in a study of ancient and 
medieval culture in Grade I[. From a great va,riety of ideas, one can 
detect a general trend toward the cultural emphasis with history as 
- - -- - ----- - --- ------ :: ::.:=:-_:::: .. :..::::'.·:::::.:..~.-:..:::-==:-_·:==::-.:.-==::-..:..:::=-_-:_--:::::::::..:._:.::.:-=:. :-_-:._-=-==---..:·:.::::_::- :: ::..-..:·::-.:...-::--..=::.- ~....::....__- -=-----------
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the core or thread of cont inuity in a geographic or economic setting. 
General Plan of Organization 
Main concept--.iUiierican Culture as an Integral Part of Vforld Culture 
Plan: 
I. A short survey of an early cultural heritage (Grade VII) 
II. American history in a geographic and economic setting (Grades 
VII and VIII) 
III. The pupil and society (Grade IX) 
A ·psychological a;p;proach--class discussion of: 
1. Things that make life worth while 
a. Good health 
b. Happy and pleasant surroundings 
c. Civic protection and security 
d. Satisfaction of religious tmpulses 
e. Satisfaction of aesthetic impulses 
2. Things that bring disappointrr~nt and discouragement 
a. Sickness 
b. Unhappy surroundings 
c. Failure 
d. Lack of opportunity for self-expression 
3. Responsibility for benefits received and improvement of environ-
ment 
a. At home 
b. In school 
c. In the community 
20 
4. Life in "Our times" compared with life nlong ago." 
( 11~he time-line of history moves from B. c. to A. D ••••• 
from 'long ago' to 'our times' •••• Development is continuous; to 
be clear, the study of it should follow ita continuity. 
"The only exception to the principle 'do not interrupt con-
tinuitY' is to stop at any moment to make contrasts and compari-
sons with the present •••• The young people know the present; it is 
their one or;i.enting point. n)l/ 
·.,, -
Outline of Cultural Areas 
(A synthesis of material drawn from various texts listed in a 
bibliography at the end of the chapter} 
Theme--Becoming Acquainted with Our World and its Various Peoples 
I. A short survey of an early cultural heritage (Grade VII) 
A. Early civilizations: Egypt and the Near East 
Historz: 
1. Living together in these lands 
a. Life in an ancient city 
b. Tribal or communal life 
2. Means of self-expression 
Geography: 
1. Natural conditions that affected life 
a. Climate 
b. Natural resources 
2. Struggle for food 
3. Principal occupations 
1/Jamea A. Michener, op. cit., p. 156. I 
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B. _Mediterranean culture: Greece and Rome 
History: 
1. Contributions of Greece and Rome to world culture 
Geography: 
1, Advantages of geographic location 
c. Medieval Europe 
History: 
1 ; ll'eudalism 
2. Rise of towns 
3. Early discovery and invention 
Geography: 
1. Rural life 
2. Growth of trade and the founding of' towns 
D. Beginnings of' modern Europe 
History: 
1. Growth of' Germany into a powerful industrial nation 
2. Scandinavian culture 
3. The Low Countries 
4. France--farmer and manufacturer 
5, England vs modern industrial Great Britain 
6. Sunny climes--spain and Italy 
7. Switzerland--a mountain fastness 
s. Russia--a backward nation 
Geography: 
1. Decline of' agriculture 
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2. Geographic influences on the growth of industry and com-
merce 
3. Geographic features basic to an interpretation of national 
existence 
II. American history in a geographic and economic setting (Grades 
VII and VIII) 
A. Early immigrants in a new world 
History: 
l. European culture in America, 
a. Life in a wilderness 
2, Indian culture in the same environment 
a. Life in a tepee 
Geography: 
l. European exploration and discovery 
2, The white man transplanted 
a. Struggle with a new environment 
3. The Red Man's continent 
a. A natural ha,bitat 
b. Indian appreciation of nature 
B. Life in colonial America 
History: 
1. The beginnings of two cultures 
2. First steps toward democracy 
Regional geography: 
l. The New England climate and environment 
I 
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2• The Virginia colony--natural environment 
c. Early days in the United States of America 
History: 
1. The struggle for national existence 
2. Life in George Washington's time 
Geography: 
1. Effect of environment on growth and ;progress 
D. A youthful nation's naval ambitions 
History: 
l. Trade relations 
2. Commercial troubles 
3. War with England 
Geography: 
1. Advantages ot geographic location 
2. Effects upon our national life 
E. The changing American culture 1830-- (Westward Ho:) 
History: 
l. Westward expansion 
a. Pioneering beyond the Alleghanies 
2. The industrial revolution in America 
a. Improved methods of transportation and communication 
b. Invention of machinery 
c. Rise of factories 
3. Effect upon American culture 
a. The clash of two ways of life 
I 
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Geography: 
1. New regional environments 
a~ Beyond the Alleghanies 
b. Development of the northwest territory 
c. The Mississippi valley 
d. The Oregpn country 
e. Discovery of gpld in California 
F. The United States expands 1865--
HistO!'Z: 
1. Reconstruction after the Civil «ar 
2. Rise o1' big business 
a. Re-distribution of the population 
3. social life in America 
4. Growing tide of immigration 
a. Contributions to American culture 
5. Science and big business 
Geography: 
l. Effect of natural resources on expansion 
2. Man overcoming natural barriers 
G. The United States and her Neighbors 
History: 
1. Mexican culture 
2. Spanish influence in south America 
3. Traces of Indian culture in south America 
4, Growth of Pan-Americanism 
24 
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Geographr--regional: 
:)... Mexico 
2. Central America 
3. The Panama Canal Zone 
a. Effect of the canal route on don~stic and foreign trade 
4. South America 
a.. Climate 
b. Surface features 
c. Important products 
d. Economic and political divisions 
H. Independence and interdependence 
History: 
1. Nationalism vs internationaliam 
a. Economic differences between nations 
b. Governmental differences between .nations 
c. Cultural differences 
2. Interdependence 
a. world trade 
b. Need for understanding and economic adjustment 
Geography: 
1. Distribution of the world's products 
2. Effect of geographic location and natural resources upon 
a. National progress 
b. world markets and trade 
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III. The pupil and society (Grade IX) 
Theme--The Good Life in a Democracy (Projected thought in line 
with a guidance and citizenship program, affording opportunity 
for pupil activity in community civics.) 
A. Aspects of the good life 
1. Cultural 
a. Our American culture--highlights selected by pupils 
in the way of review of the work of Grades VII and VIII 
b. Appreciation of .American culture (pupil-plann~d elas~ · 
program) 
Intellectual 
(1). Aesthetic response 
»notional 
2. Social 
a. Human relationships 
( l). Family 
(2). School 
( 3) • Community 
b. Social agencies 
c. MY civic responsibilities for social better.ment 
3. Political 
a. Domestic relations 
b. Foreign relations 
e. r~' civic responsibilities for good government 
4. Economic 
a. Vocational responsibilities 
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(1). Economic independence 
b. Avocational responsibilities 
(1). Appreciation--civic pride 
(2). Respect for property 
5. Moral and spiritual 
a. Importance of inspiration 
b. Cultivation of idealism 
c. Development of principle 
d. MY responsibilities 
(1). Balance between the intellectual and emotional 
B. Culture in my life (personal inventory) 
1. Present interests 
a. Likes and dislikes 
2. Opportunities for self-improvement 
a. In school 
b, Out of school 
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Bibliography of Texts in the Field of the Social 
Studies from iVhich Material ha~ been drawn for 
the Outline of Chapter II 
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CRAPI'ER III 
fu'USICAL ACTIVITIES, I NTERES'l'S, .Al® N"Eii!TJS OF 
J1JlUOR HIGH SC'HOOL PUPI IS--JUSTIFH.BLE BASES 
FOR A COR"£1ELATIOlif T:h."'CID.HQUE 
Befor e determining significant rela tionships between the social scienc 
and music progr~as of j unior high school pupils for t he sele ction of suita-
ble music mater i a ls, the question arises as to the basis f or such a corre-
lation. 
I n his chapter on 'tTechni ques of Educational Research" , Carter V. 
1/ 
Good considers t he importance of activit y analysis.-
"Since it is no longer possib le to include a ll knowledge in the 
school program of studies , a ctivity analysts maintain that selection 
of subject matter should be determined on the basis of social need 
rather than on the basis of h istorica l i mportance of t he various 
schoo l s ub j ects, op inions of textbo ok writers and authorities , pro-
nouncements of philosophers , concensus of cu:rrent s chool practices, 
and colJ1I11..ittee recommendations. ~~ 
Inasmuch as the purpose of public sch ool music is he l d to-day to be 
cultura l, "a vocat iona l r a ther t han vo ca tional and functioning in amateur 
2/ 
rather t han prof essional activitiesn:- providing " a means of increa sing 
- 3/ 
pleasure in life , especially during l eisure time",- then play activities 
I
I 
I 
l/Carter V. Good , How to do Research in Education, Baltimore : Warwick 
ilnd York, 1929, p . 155. 
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_§/Edward Bailey Birge, History of Public School . I'll.sic in the United States, I 
Philade l phia: Oliver Ditson Company (See Bibliography), 1937 , p . 307 . 
_!YNa tion.al Survey of Secondary E.duca tion , Bulletin No. 17, nrnstl."'UCtion in 
!~usic and ArttT, 'ilashington: United States Department of the Interior , 
Office of Education, 1932 , p. 1. 
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of adults and ad.olescents should afford a basis of social need in deter-
mining curricular materials. In the Supplementary Educational Monographs, 
1:1 
No. 31, Curriculum Investigations, leisure time interests of persons of 
different ages have been d~termined fran which the following musical 
activities have been noted: listening to the victrola, listening to the 
radio, whistling, singing, and playing the piano for fun. Augustus Zanzig , 
in 1932, after a t wo-year national survey conducted under the auspices of 
the Nat ional Recreation Association attempted to show in his book on "11usic 
:i-n .American. Life"' how people enjoy or contribute to other's enjoyment of 
music. Although he finds that listening is the most common means of ex-
perienciDg music, b.e dismi.sses. the subject with little consideration. As 
a means toward apprecia tion, it helps those who neither sing nor play, but 
the most effective means of increa sing appreciation is through actual par-
ticipation, as musical enthusiasm urges one toward expression such as sing-
Y 
ing, playing, whistling , dancing , or acting . 
MUsic activities of children in school are a counterpart of similar 
activities outside of school. (Compare In School and Out of School activi-
ties in singing, playing , ani listening , Zanzig, "Music in .American Life", 
pp. 73-77;' 88-92; 100-103.) 
"!viusic and the graphic and related arts are of sufficient impor-
tance . to the training 0~ youth to be made requirements in the junior 
high school .•••• Although music is listed as a constant /Jn many junior 
1 i/Franklin Bobbitt and Others, "Curriculum Investigations '~ , Supplementary 
II Educational Monographs, No. 31, Chicago: University of Chicago, 1926 , pp. 
156-159. 
II 
I 
~Augustus Delafield Zanzig, 1msic in American Life, New York: Oxford 
University Press , 1932t pp. 1, 2; 100,-105. 
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high schools7 it is not to be conta.'nplated that all will be req_uired 
to take identical vwrk in this subje ct. 1He are now aware that indi- I 
vidual variation a s to ability , capacity, and interest in mus ic in I 
any grade is so great as to mark such a proposal as hi ghly impractica- l 
b le •••• There a r e t hose who a re re l ativel y poorly equipped by natu r e 
and tra ining for wh om there should be courses subordinating technical I 
mu s ic and participat ion t o appreciation. In t he courses for this 
group •••• the victrola and other means f or reproduction will be i n 1 
freq_uent use. Any one of the many sorts of musica l activity should I 
be accepted a s satisfying the requirement f or these pupils, among I 
them the regu lar course in technical music offered in the s chool, 
a ctive membershi p i n ch oruse s and glee clubs, orchestras a..11.d ba:n.ds. "];/ 
"T"ne attitude of general educa tors toward music •••• /Seems to7 
favor a type of i nstnl ction whi~1 places the emphasis on-appreciation 
rather than on performance •••• With t his viewpoint the capable music 
t eacher is in hearty accord, his plan for General I~sic calling for 
definite work in appreciation. Along vnth the several other types of 
instruction included in the description of General Uusic, he promotes 
t h is study in the >78.Y in which e:J>.'":perience has shown hi m to be the 
most productive of results •••• If a class can sing well and likes to 
sing , that class can b e led to the appreciation of music chiefly 
throuc.JJ. the singi ng of many beautif ul songs. If, on the other hand, 
there is little abili ty or desire to sing , interest in good music can 
best be aroused by hearing fine music on the phonograph •••• In other 
words , the music teacher would lead bo ys and girls to an ab iding love 
f or music through a type of class work combining performance, listen-
ing , and di s cussion ."2/ 
,I 
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Assuming t hat musi ca l performance in this case may be singing, play-
ing, or whistling , it may now be noted t hat effective teaching practices in ! 
the junior h i gh school recognize musica l activities and interests di s cov-
ered to be a social need by at least t wo activity anal ysts. Dan cing as a 
form of musica l express ion wi ll be treated in t hi s t hesis l ar gely from the 
standpoint of an appreciation of various dance forms, as their execution 
1/Leonard v. Koos, The Junior High School, Boston: Ginn and Company, 192 7, 
pp . 13'7, 139. 
2/John 'fl . Beat·tie, Osbourne M:cConathy , and Russell V . Morgan , Music in 
the Junior High School, New York: Si lver Burdett C"ompany, 1938 , pp. 65, 
66 . 
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32 
belongs in the realm ot physical education and as such becomes irrelevant 
to this study. Likewise acting, as a for.m of musical activity will be 
given some attention, but it will readily be recognized as belonging more 
significantly in the field of dramatic expression. 
}:/ 
MU.rsell observes that listening as mere. passivity is bad.. Music 
ed.ucation should be so planned as to encourage the listener to respond 
actively to the music which he: hears even if the response is ~perfect as 
"this is in the way of learning. "" The following suggestions are offered. 
to help make listening an ac.tive experience: (1) encourage the [ioungeff 
children to express the mood of the music by creating their own patterns 
ot rhythmic movement and response; (2) encourage the group to discuss with 
one another what they enjoyed or dislikeci in the music.; (3 ) encourage the 
pupils to listen f or repeated and contrasting phrases as elements in strue-
tural and tona l beauty; (4) encourage listening with preferential choice 
to d.evelop musica l likes. and dislikes. 
An excellent swnmary of activities which should constitute the course 
in general music at the junior high school level of instruction may be 
y 
found in the Dykema-Cundiff ""New School J.\in.lsic Handbook1t . These are 
-
listed as follows: (1) discussion; (2 ) singing; (3) listening; (4 ) study 
of music notation; (5) playing upon musical instruments; (6) interrela-
tiona; (7) displays--bulletin boards and notebooks. 
J/Ja.m3s L. MU.rsell, Human Values in Mu.sie Education, New York: Silver Bur-
d.ett and Company, 19~, pp. 48, 49. 
_;!Peter W. Dykema and Hannah M. Cundif'f', New I'l!U.sic Handbook, Boston: C. c. 
Birchard. and Company, 1939, pp. 257-281, 
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~o topic is so earnestly discussed in educational circles 
to-day, as creative activity •••• It seems very probable that this 
movement will grow and that be.fore long all teachers will be va:W.ed 
partially, at least, in accordance with. their creative ability •••• 
Most of us tend to think of creation in terms of great masterpieces, 
as a poem, a novel, a painting , a piece of sculpture, a cathedral, 
or a symphony. These are among the most elevated types. of human 
creation, but the cr eative act applies also to much humbler products. 
In f act, any act is creative which brings together old materia ls in 
any new rela tionships, whether these be physica l or mental or emo-
tional."!:/ 
Hence in any program of correlation the creative spirit is present--
in the teacher when she selects and arranges her mater i als for teaching ; 
in the pupil, when integr ated learning t akes place. 
Creative aspects of musical activity, to continue with Dykema and 
Cundiff, mean for the listener opportunity for judgment, selection, and 
self-reliance in bringing all of his experiences to bear upon his listen-
ing; for the singer, judgment of rhythm, tempo, tone quality, and other 
aspects of interpretation when he is free to choose, and under guidance 
when he is a member of a social group; for the player, a synthesis of 
intentions of the composer, opinions of others, and his own conceptions 
for interpretation; for the reader, an attempt to use all past experience 
in singing, playing, or listening with reference to the problem at hand. 
Valuable suggestions are also given to a ssist in pupil development of 
original composition. 
Success in the creation o:r original tunes on the part. of junior high 
school pupils, however, is largely dependent upon an adequate knowledge 
of notation, ability for effective part si ngi ng , and a teacher who is a 
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trained musician. 
In a modern educational program, we hear much about the organization 
of the curriculum in accord with pupil interests. 
"Whenever interest is absent, we may be perfectly sure that 
things are going wrong. V.lhenever interest is present, we cannot by 
any means be perfectly sure that they are going right . Rverything 
depends upon the object towards which that interest is directed and 
the outcomes achieved through its agency ."~ 
The question for educators to keep constantly in mind is whether 
those interests are worth while. "Hence , to mo l d interest is the most 
essential of all educational tasks . '~ This embodies not only the arousing 
but also the sustaining of such interests. If we succeed in this task 
then v;e may be sure that the learning process will possess huma n values 
and function in the life of the child. But this again is not enough . 
The effectiveness of all education depends upon the extent of trans.fer 
to situa tions in adult life. n·Interest /jgaiif is the factor which 
chiefly deterrnines whether the thi ngs learned in school sha ll be used in 
3/ 
life.n Herein lies a double danger unless we can gu.ide those interests 
into worth while channels. 
:Many obstacles arise, however , to not only hinder, but to positively 
thwart the efforts of even the best music teacher. One cannot i gnore the 
influence aru:l dissew..ination of new songs through the t alkies and over the 
radio , and in the lure of garishly designed covers of printed songs in 
1/Beattie , M.cGonathy, and 1J.Lorgan, op. cit., p. 54. 
2/J"ames L. I'.'filrsell, op. cit., p. 312 . 
'====~/Thid, 
I 
pp. 317-322. 
II 
I[ 
!, 
I! 
I! 
I 
I 
I 
I 
I 
the music shops and elsewhere. 
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Investigat ion of favorite songs as indi- I 
I 
I 
I 
cated by chi l dren frequenti ng a cer t ain recreation center in one of our 
1/ 
l a r gest cities r evea led an order of preference as follows:-
Sonny Boy 378 
_.mterica 100 
Rainbow Round My Shoulder 8 7 
Lilac Time 76 
Star-Spangled Banner 73 
Ramona 73 
Blue Heaven 41 
That Is I\iiy v7eakness Now 39 
The Red , VJ'n i t e, and Bl ue 22 
Sweet and Low 13 
Every musi c teacher knows the appeal of the popul ar jazz and swi ng 
rhythn1s of the hour . It has been suggested that t he ski llful music teach-
er will start a t t he pupil level of interest and patientl y l ead hi m, 
t hrough constant exposure to the best in music, to an understanding of hi s 
own needs , and an apprecia tion t hat musical taste is a matter of develop-
ment and gr owth dependent upon personal desire and choice. 
The three years of general music work in the junior high school are 
crucia l ones i nasmuch as , in many cases , no fu:rther systematic study of 
I 
1 music under guidance will be followed. 
I 
I "The essence of our work must be the organization of musica l pro jects 
It 1(Augustus Delafield ZOnzi g , op. cit., pp. 264 , 265 . 
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1/ 
which will seem to the child significant and appealing.'"-
For this purpose, with the activities, interests, and needs of early 
adolescents in rrdnd, the writer will endeavor to set forth some music 
materials with significant rela-tionship to the social science field that 
may also fulfill the a i ms and purposes of music education--music for en-
joyment and usefulness in life. 
}/.James L. Mursell, op. cit. , p. 313. 
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SELECTION OF i.V.t"USIC SUITABLE FOR CORRELATION 1i/ITH 'lliE SOCIAL 
STUD TIS PROGRAM llif ACCORD WITH THE MUSICAL ACTIVITIES, 
INTERESTS , AND NEEDS OF EARLY .ADOLESCENTS 
Since music is a part of general culture and nthe state of general 
culture in a particular epoch is, in turn, dependent on the s tate of 
social life, on political history, the geographic conditions, and the lan-
guage of a country, tt then music bears an essential relationship to all of 
]) 
these subjects. 
It has been shown in Chapter III (page 32) of this thesis that inter-
relations are a recognized aspect of pupil activity at the junior high 
school level of instruction. These interrelations may be of t wo kinds: 
(1) an i nterre l ation of subject matter within or between fields of study 
and (2 ) an interrelation of all aspects of pupil activity . Hence the cor-
relation of music with the social sciences in the junior high school pro-
1
\l gram is not only possible but a lso ent i r ely practical and should be of 
vita l interes t to a dministrators, curriculum makers, and teachers. 
In the execution of such a program , all aspects of musical activity 
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would undoubtedly be involved--the singi ng , playing, or whistling of tunes, •j 
II II 
\\ listening to amateur and professional performances, and creative work on !1 
" !I 
1
1 
11 I 
!J 1/Hugo Leichentritt, Music, History, and Ideas , Cambridge, Massa chusetts: 1
1
• 
li Harvard University Press, 1938, p. xi. 
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projects, units, and original compositions. Hence a very natural place for 
such. a correlation. would be the general musiC' course. 
The selection of music suitable for correlation with a social science 
program must be made with three criteria in. mind: ( 1) the correlation. must 
be significant to be of value; (2) all music selected for correlation must 
contain the recognized elements ot· musical a:p:peal; (3) all selections must 
I
I be within range of pupil appreciation. 
What constitutes significant relationship? Professor Dykema discusses 
this point in his chapter on "'Significant Relationships of ~!usic to Other 
];/ 
Subjects". ]"!ere identity of date is unimportant, likenesses of time and 
place are not enough. to establish significant relationships, but if the 
II music is definitely the outward embodiment of a national event or emotion 
H and reflects the custcms, characteristics, and spirit of an epoch, then it 
'I 
l1 
II 
!j I. 
j! 
II 
I 
may take on historic or national significance. Examples: "The Erie Canal"; 
"Charlie is my Darling". Likewise when the historian informs us that a 
piece of music has had a . significant influence on the civilization of' its 
time, the music teacher may well search out that song with assurance that 
it is good. material for establishing correlations. Examples: "Ca Iratt; 
"Ein' Feste Burg"; "Oh, Susannattt 
What are the recognized elements of musical appeal? Again Professor 
Dykema enumerates: for.m or structure (musical design), rhythm, melody, har-
1 I mony, tone color or quality, an~ emotional and intellectual content (the 
I 1JPeter Dykema, "Significant Relationships of Th!usic to Other Subjects", 
) National Society for the Study of Education, Thirty-Fifth Yearbook, Part 
I II, Bloomington, Illinois: Public School Publishing a.ompany, 1936, pp. 23-
, 33. 
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latter ~or the stimulation o~ moods, desires, and ideas). To this list, 
Miss Sperry, in her study o~ psychological elements o~ musical enjoyment 
(Chapter I of this t hesis) adds association. The latter should be o-r value 
in a correlated program:. as it may be the means of stiiiiUlating musical in-
terest in pupils of limited musical endow.ment. 
Finally, all materials s.elected must be at the achievement level o~ 
early adolescence. The last consideration is so variable, however, that 
I 
lj much will have to be left to the judgment of each teacher using materials 
• herein presented. 
Vli th fineen years of classroom experience in the music department of 
1! a large city junior high school, but with much humility and many misgivings, 
notwithstanding , the writer now approaches t he dif~icult task o~ sorting 
I 
:I and gleaning from the flood of IIIUsic material on the market, that which 
I holds signific8.lilJ.ce f or the problem at hand. 
I 
I The general plan of procedure will be an informal discussion and pres-
11 entation of" music materials o:l: value, according to the above criteria, :I: or 
I correlation with the cultural areas of a social science program as outlined I 
in Chapter II. This will be followed by a tabulated list of songs and vic-
trola recordings classified according to these areas of historic sequence, 
two suggested reading lists, one for the pupils and one for teacher re~er-
ence, and a bibliography o~ song collections ~rom which materials have been 
drawn. 
40 
A Psychological .Approach 
The singing of familiar songs, of pupil choice, in a new environment 
will always challenge the interest of boys and girls in Grade VII. Un-
douotedly popular songs of' the day will be called for to "try't the teacher, 
if for no other reason, Often the reaction of a teacher to such a situa-
tion will determine the pupil's first impressions of the new.music environ-
ment. 
In 1940, the pupils of a large city junior high school made the f'ol-
lowing selections: "Old Folks at Home" , "The Vfoodpecker' s Song" , "V1hen You 
Wish Upon a Star't · (Finocchio}, "Playmates't , "Auld Lang Syne" , 11'Scatter-
brain", and ttGod, Bless America" . Then ensued a discussion as to which ones 
the pupils liked best with attempts to give reasons for likes and dislikes. 
Here is an excellent opportunity for the teach er to guide the discussion 
to recognized elements of' human appeal in a song like "Old Folks at Home", 
and apply them to two opposing types of popular songs like "Scatterbrain"· 
and "God Bless .Am.erica't . I 
Investigation might continue with songs which were ~headliners" in past ~~ 
years within the pupil's remembrance. The followi ng list of songs were sug- 1 
I 
gested by pupils, as above: "Three Little Fishes", ttOver the Rainbow" (The I 
Wizard of Oz), "·Little Sir Echon , 11Little Old Lady'' , "'Boo-Hoot", ~Heigh Ho ~ "- , 1 
and even ''The Bi g , Bad Wolf'' . Q,uestions may be asked as to how often these ! 
songs are heard to-day and as to the possibility of any songs in the for.mer \
11 list being sung even two years from now, judg ing from their lasting quali-
1 
ties to date. There would probably be no question about "'Old Folks at Home" 
or 11Auld Lang Synett , but the pupils might be interested to note that "God 
I 
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Three Little Fishes" in popularity. 
Reasons for this should be sought in the elements of appeal~ musical sim-
plicity, pleasing melody, appropriate rhythm, effective hannony, national 
and geographic significance, emotional uplift, and singableness {within 
easy range of the average voice). 
In view of the above, the place of popular music in a junior high schoo 
program might be considered, with relation to the amount of time that should 
be spent on it in the general music class. 
It has been said that America has no rea l folk songs. A consideration 
of the following should reveal that char acteristics of se~arate groups in 
our population are mirrored, but the songs do not embody the American spirit 
as a whole: noh! Susannatt, "Swing Low, Sweet Chariottt , "Barnyard Song" (Ken-
tucky :r.-rountain Song ), "Hopi Indian Tri bal Melody" (V-20043), ''Home on the 
Range" . 
1/ 
I\t:llsi c is more than a diversion to-day; it is an influence. .American 
tt.gutter-music" is well known in Paris, Berlin, and London. America is de-
veloping a musical atmosphere--a folk-idiom, perhaps--upon which a nation's 
art can be built. Her musical artists will listen to ''Di:xie tt , "Oh! s u-
sanna't , "St. Louis Blues" , and "I Got Rhythm". 
Out of all this musical (?) shuffle--jazz, blues, crooning~, jitterbug 
rhythms, and swing--may still emerge the truly .American folk and art music. 
Evidences of this are even now appearing on the instrumental horizon. 
'~But in the mud and scum of t hings, 
T'nere alway, alway something sings. "2/ 
1/"A•Iusic and Geography" {editorial) Musician (S. ' 3'7) 42: 158. 
2/Ralph Waldo Enerson, nMusic". 
I 
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.American music culture is but a small part of the whole world of music. 
(Pupils sing, "We Won't Go Rome Until Morning" L."The Bear Went Over the 
Mounta.irV) This comical nonsense has been sung :for generations, with vary-
ing words. The tune is one of the oldest melodies known and is said to have 
been sung by the Crusaders under Gode:f.'roy de Bouillon during the latter part 
1:1 
of the eleventh century. If you want to know how he happened to learn it, 
read Chapter VII of "How li'Tan Made 11\lsic't by Fannie Buchanan. It's a long 
jump in history back to the Crusades, but i f you would search for the early 
home of song as we know it to-day, you must find where the wild flowers of 
music took seed, rooted, and flourished in t he Europe of the r~ddle Ages. 
Music in the early part of the };riddle Ages developed almost entirely 
within the church and reached a high degree of scholastic perfection, but 
by the year 1200 new influences began to be i'elt f'rom the pagan nations of' 
the north. With the coming of the age of chivalry and the rise of courts 
and kings, imperial power gradually exerted i tself against the long estab-
lished power of the church. This was reflected in the life of the common 
folk in a rejuvenated spirit of freedom and gaiety. A new kind of musical 
expression sprang into being entirely apart from church influenc.e. The ro-
2/ 
mantic spirit of co,urtly love 'blossomed into b.eautii'ul lyric love songs.-
During this period there sprung up bands of professional musicians who 
traveled. about from town to town. and from country to country singing in ex-
change for f'ood and shelter,. As t hey devoted their lives to the serious 
study of musical art, they played an important part in the development of 
music. These singers went under different names in different countries, 
but often acquired local characteristics. Always they sang of subjects 
1/Eloise Hubbard Linscott, Folk Songs of Old New Ei:J.gland, New York: The :Mac-
millan. Company, 1939, pp. 164, 165. 
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that were or interest to the people--war, politics, and courtly love. 
In. France these bards were usually o:r noble birth and were known as 
Troubadours and Trouv'eres. The M'innesingers in Germany corresponded very 
closely to them, but the ~nastersingers were made up largely of burgers or 
tradespeople who were organized into a sort of trade union. Admission to 
the guild or trade union was by campetetive examination and the applicant 
must show considerable originality and musicianship to pass the tests. 
This custom is admirably portrayed in Richard Wagner's opera ftDie Meister-
singer von Nurnberg", althou~ written some five hundred years later. At 
the sane time that folk music spread through continental Europe, minstrels 
}j 
were also highly esteemed in England, Ireland, and Scotland. g'Uch of the 
music of these minstrels holds little interest for junior high 
stars, although the age of chivalcy challenges their attention 
school young- 1 
in literature.! 
Nationality was the first fundamental principle to be expressed in I 
El 
music. The folk song is one of its earlier forms. Hence a study of the 
folk songs of the people of' Europe should lay a foundation for later musical [ 
development in the national setting of a modern age. 
It will. be noted that the writer has not chosen to begin direct corre-
lation with a study or mus.ic in the lif'e of man in early civilizations. 
l1 There are two reasons for this: first, the best point of articulation with 
I 
the work of the previous grade is through the :folk song; second, the oppor-
tunity :for actual music experience through a study of' early civilizations 
1/Dorothy Tremble Moyer, Introduction to MUsic Appreciation and History, 
Boston: Oliver Di tson Company, 1925, pp. 19-29 (See Bibliography). 
EJ.A:nn.e Shaw Faulkner, What "'i e Hear in :Music, Camden, New .Tersey: Victor 
Talking Machine Company, 19 21, p. 2 9 • 
44 
would be negligible because of the limited amount of significant material. 
I~sic occupied a place of importance in the lives of those early peoples, 
but their contribution t o the musical culture of the race is of such a 
nature that the appeal will be more academic than musical. Hence pupil 
study in those areas could be incorporated into the work of the social 
science class either as a class unit or one to challenge individual inter-
est. In either case the music teacher should co-operate with the social 
science teacher in the planning of such units and give opportunity for a 
pupil report upon them in the music class. 
:I 
\I 
:I 
I 
4.5 
Correlation with Cultural Areas (Chapter II) 
I 
A Short Survey of an Early Cultural Heritage (Grade VII) 
y 
c. Medieval Europe 
Many folk of feudal days were neither troubadours nor minstrels. 
The~r worked to supply the castle with food and material for clothing. I' 
Those simple country folk discovered that singing Ups made their hearts I 
lighter and softened their labors. When the day's work was done, d~cing 
on the green was the greatest pleasure humble fo.:Lk desired. Their music 
is like a mirror reflecting their thoughts, feeling, deeds, and customs. 
Folk songs usually reflect the environment of various peoples. ttTb.e 
songs of the sea are very different from those of the plains; while the 
dances and songs of the lowlands are the opposite from those found in the 
:Y 
mountains.tt· · Songs of the north are rugged and heroic while songs of 
southern climes are full of tropical grace and tender emotion. Songs with-
in a country are often. distinguishable by their environmental characteris-
tics. For example, French music varies with each province. On the German 
border it takes on a Teutonic flavor. The songs of Brittany are full of 
grave dignity, while those of Lorraine are bright and rhythmic. 
ID.struments most cormnonly used in the Middle Ages were the harp, lute, 
crwth, fiddle, and pipe to which may be added the bagpipe of Scotland. 
National characteristics of folk music in the various countries.: 
i/For suggestions on areas A and B see. pp. 76> -l?'c. 
gj .AJJ:n.e Shaw Faulkner, What We Hear in Music, Camden, New .Jersey: Victor 
Talking Machine Company, 1921, p. 30. 
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II 
France: formal beauty; grace and elegance; melodic sweetness. 
I Germany: jollity and good ~ellowship (drinking songs and student i 
i 
/I 
II 
'I 
II 
airs) ; restrained emotion; vigorous, martia 1 tunes. (JM.Uch o~ the early 
German folk music has been absorbed in the music of the great composers.) 
Slavic ~olk music: ·(Russian, Polish, Bohemian, and Hungarian) gloom 
II 
and sadness ~or the first two; unrestrained impulsiveness and rhythmic 
vigor for the last two. 
ji 
,I 
Italy: graceful refinement; sunny charm; carefree spirit; tende~ess. 
II (The ~olk tunes of this country were early assimilated by Italian opera 
I! 
ll 
li 
li 
from its beginning, about 1600.) 
Spain: melodic beauty; rhapsodic spirit; striking combinations of 
rhytbm. 
• I 
Scandinavia: ruggedness tinged with sadnes~; the Swedish folk song is i 
I 
i 
I 
I 
;I 
I 
I 
I 
I 
usually less tragic than the Norwegian--occasio~lly a suggestion o~ the 
Tyrolean yodel; boisterousness. 
1/ 
Folk MUsic in the Low Countries: 
General musical knowledge was fast spreading among the common people. 
This gave ris_e to definite schools of music chie~ among which was the 
I Netherland School which sought per~ection of ~orm and tonal beauty. Coun-
terpoint reached a high stage of perfection among these early masters. 
I The ideas o~ the masters o~ the Netherland School were carried into Italy 
\ and became the inspiration ~or Italian opera. "They also laid the ~ounda­
~\ tion for the great chorus singing o~ the oratorio~ and operas of the next 
II 
li II century." 
~~ l:[A.nne Shaw Faulkner, op. cit., pp. '78-82. 
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The Island Countries: 
England: sturdy simplicity; restrained emotion; gaiety and joviality. 
Scotland: poetic beauty; quick, jerky rhythms (nscotch snap't); strong, 
human appeal. 
Wales: heroic ruggeqness; lilting rhythms; dignified simplicity~ 
Ireland: poetic beauty filled with humor and pathos; infectious 
gaiety. 
(For song material and recorded selections reflecting the spirit of 
the Wdddle Ages, see 
Professor Leichtentritt says: 
"The spirit of medieval chivalric society and culture is to be 
found, ••• in the music dramas of Richard Wa gner: 'Tannhauser', 'Lohen-
grin', 'Tristan and Isolde', and 'Parsifal'. With the insight of 
genius, Wagner knows _how to animate the soul of this distant epoch, 
even without the aid of an antiquarian spirit in his music. Though 
as a; dramatist he does not aim at historical exactness, though he al-
wa,ys. speaks of. myth as the proper subject matter for music drama, yet 
myth can reveal historical truth by reviving the atmosphere and spir-
itual attitude of a . certain epoch, and it is through this visionary 
power of revival that Wagner aids the student of the history of cul-
ture and of music. rt 
Suggestions for pupil reading in this field may be found on page 
Care should be exercised in the selection of music to be played from these 
I 
•
11 
operas. 
D. Beginnings of Modern Europe 
I 
I Growth of Nationalism in ~usic.-- Beautiful music must find some way 
'\ 
\\ of artistic expression. 
1\ in common use in the JYdddle .Ages became more and more inadequate to the 
As time went onmany of the musical instruments 
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II possibilities for beautiful tone until the art of instrument making 
li 
:1 reached a peak of perfection in the rare and almost priceless violins of 
il Cremona, In turn, young men becaiOO inspired to play and write even more 
:,I beautiful music. With the advent of music printing in 1500 new possibili-
I ties presented themselves. 
1: 
From tha t time the art of writing music and 
I' ,,
,I 
I II 
!j 
I, 
the art of making music grew together. In their search for new melodies, 
men found a gold .mine of song in the folk tunes of the Middle Ages. These 
tunes were distinctly national in spirit, that is, they reflected the cus-
toms and ideas of the people of the various countries. With the perfect-
ing of musical instruments came an increasing interest in instrumental 
li 
l
j music. 
I At first they copied the early dance forms and for contrast, dances of 
Folk dance melodies were re-modeled into new instrumental forms. 
I different countries were put together into a sort of ttinternational Pot-
i ]j 
I pourri" known as a suite. q 
li 
II 
11 d II 
jl 
"The four indispensable movements of the classic or 18th century 
Suite were the Allemande, the Courante, the Sarabande, and the Gigue; 
and, between the last two, it became customary to insert an optional 
number of other dance.s--the most usual being the Gavotte, Bourree, 
rilinuet, and Passepied.". (See Table of Dances for characteristics.) 
The highest development of these forms may be found in t he French and 
I
I! English Suites of Bach. 
1
1 
the fuB:uthretdheevefo10lkpmesno·ntgofanmdutsl.~ce.dance suite had a profound influence on v Folk songs and dances continued to spring 
I 
I 
I, 
II 
li 
==1 
II 
I' II 
up like wild flowers. all over the continent and throughout the British 
Isles well into the period of so-called modern Europe. In Germany many of 
1/TI'alter Raymond Spalding, 1fusic~ An .A:rt and a Language, Boston: The 
Arthur P. Schmidt Company, 1920, p. 76. 
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these took the for.m of the chorale. Scottish music seems to have had a 
greater influence upon composers and their music than any other popular 
music. There are various reasons for this: (1) it is very ancient and 
makes use of some of the most primitive scale forms; (2) it is more closely 
associated with national history than that of any other nation; (3) "it 
has the aid of a remarkably tender and expressive poetry"; (4) it possesses 
intense human appeal. 
The music of the Russians is a rich field the surface of which "has 
scarcely been scratched as yet." Glinlca may be called the pioneer of 
Russian national music, freely introducing the folk-music of his country 
into his operas. A group of composers working in the last half of the 
nineteenth century have endeavored to build up a repertory of advanced 
music upon the foundation of Russian folk-music, seeking to free themselves 
from German domination. Slavic frenzied gaiety and gloom of despair is re-
fleeted in the Hungarian rhapsodies of Franz Liszt, in contrast to which 
are the ballads, beautiful nocturnes, and spirited polonaises of Frederick 
y 
Chopin, Poland's champion of the national spirit in music. 
Art is stifled where the destructive forces of war and internal strife 
are at work. Bohemian music has been war-silenced, and, only recently, in 
the intensely national expressions of Smetana has a renaissance of Bohemian 
music been brought about, 
The energies of French and Italian composers 4ave been directed toward 
opera since the beginning of the seventeenth century, but court musicians 
and salon artists perpetuated national characteristics in the smaller forms 
of instrumental compositions. 
1/Louis c. Elson, Folk Songs of Many Nations, New York: The J"ohn Church 
Company (See Bibliography) , 1905, pp. ix-;x:viii. 
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Spanish composers learned ea~ly to appreciate the folk-music of their 
country and to use the f olk-idiom in their art forms. Some of the most 
successful 11Spanish" art music has been composed by musicians of other 
l ands : Bizet, Chabrier, and Rimsky-Korsakow. 
Folic lore has great ly enriched the mus ic of the Scandinavian countries . 
Two men stand out to-day as leaders in the use of folk-idioms in their art 
for.ms, giving their music a distinctly- national flavor: Edward Grieg , .Tan 
Sibelius. 
The earliest composed songs, not religious, were vocal compositions 
arranged for from ·three to six voices. These were the madrigals of' the 
troubadours which , a s has been seen, reached a high level of perfection 
under the masters of the Netherland School. In Engl and two leading pro-
ponents of the madri gal were Thomas Vleelkes and Thomas Morley. For a num-
ber of years church music followed the polyphonic or contrapuntal style, 
but this gradually gave way to the verse-anthem of Gibbons and later of 
Purcell. The use of folk-idioms in the art forms came later in England 
and .is evident in the works of the more modern composers : Percy Grainger , 
Samuel Coleridge- Taylor, and Cyril Scott. 
A study of the shorter forms of instrumental music, the early dance 
suites, the rondo, theme vrith variations, the gavotte, the minuet , the 
mazurka, the polonaise, the rhapsodie, the bolero and habanera , the polka 
and waltz, also compositions such as the serenade, the barcarolle, and 
the overture will open an interesting and sui table field to junior high 
school boys and girls. 
Name Origin 
Allemande Suabian 
Courant a 
Corrente 
Hornpipe 
Gigue 
Gavotte 
Minuet 
Polonaise 
Mazurka 
Polka 
Waltz 
Bolero 
TfU'antell.a 
March 
Habanera 
Ma.laguena 
French 
English 
Italian 
giga, an 
early 
violin 
French 
French 
Polish 
Polish 
Bohemian 
German 
Spanish 
Italian 
Found in 
every 
nation. 
Hungarian 
Spanish 
Spanish 
6 
8 
4 
4 
3 
4 
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Tahle of Dances 
Meter Form Character 
4 
4 Two-part Moderately quick; flowing, with 
a rather rich harmonic texture. 
4 
4 
' 4 
8 
3 
4 
3 
4 
2 
4 
3 
4 
3 
4 
6 
8 
4 
4 
2 
4 
3 
8 
12 
8 
2 
2 
Two-part 
Two-part: 
Two-part 
Two-part 
Two-part 
Varied 
Varied 
Generally 
three-part 
Running, lively. 
Rapid, merry, energetic. 
Very lively, rollic ldng . 
Moderately fast; well marked 
rhythm; ott en sta te.ly. 
Moderately fast; dainty, grace-
ful, courtly. 
Dignified and courtly, but with ! 
life. 11 
Great range of speed and effect; 
at times sustained and pathetic 
often bright arui lively. 
Merry, animated. 
II 
I 
Two-part or Graceful; varied in effect; at 
three-part times lively, often slow. 
I ~ 
!I 
Three-part 
Varied 
Varied 
2 Varied 
4 
Varied 
In couplet 
form 
Brisk, well-marked rhythm. 
Very lively; impassioned. 
Stately, with marked rhythm. 
II :I 
II ii 
·I 
II 
II Iinpassioned; with great variety \, I 
of effect. 
Graceful; with char;:~.cteristic 
rhythm. 
A dance of' moderate movement, 
accompanied by guitar and cas-
tanets; languorous. 
I 
_yYralter Raymond Spalding , op. cit., pp. 75, 76. 
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II 
American History in a Geographic and Economic Setting 
with Suggestions for Iviusic Correlation (Grades VII 
and VIII) 
]j 
With the breakdown of feudalism and the rise of the middle classes 
in Europe, there came a shift from the agricultural way o:r life to indus-
try and trade. About the same time a new theory about the earth itself 
taught that instead of being flat, the planet on which men lived was 
round. If this were true then perhaps India, a. Mecca for tradesmen, might 
be reached more easily by sailing west than by following the usual route 
around the Cape of Good Hope. A new spirit of adventure manifested itself 
and a continent was discovered. 
Not content with discovery, men saw new opportunities in this vast 
wilderness--opportunity for self-realization and in many cases opportunity 
for escape from persecution. A westward migration of pioneer souls was 
started which did not stop until the new continent had been spanned. 1iVhen 
people move, they take many things with them, some of which cannot be 
packed in trunks. They are stored in the minds and hearts of everyday 
folk ready to be called forth when occasion arises. So these pioneers 
brought with them from the old world many of their choicest treasures 
among which were the songs and da nces of their ancestors. Thus it was 
that America, the land of opportunity, faced its first tide of European 
immigrants, bringing with them an old world culture. 
1/john Tasker Howard, Our American Thrusic, New York: Thomas Y. Crowell Com-
pany, 1931., pp. VII - 713. 
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A. Early Immigrants in a New World. 
Even in those days when there were no telephones or radios, not even 
a steam-engine, the news of discovery tra ve l ed f ast. Each country in 
Europe wanted its sha re of the newly discovered land. Chief among these 
were t he English , French, and the Spaniar ds. 
About this time England was having troubles of her own which were 
destined to have far-reaching effects upon her music culttiTe, Some people 
within t he church f elt that certain r efor ms were necessary . They even went 
so far a s to say that music in the church was wicked and tha t singi ng and 
dancing a t e~y time must be sinful because t hey were so pleasant. These 
people were ca lled Puritans and because the church would not listen to all 
of t heir petitions, they sought opportunity to build a church of their ovm 
in the new l and across the J;,tlantic. For many yea rs, t heref ore, t he music 
of New England consisted of a few psalms in the Bay Psalm Book. No tunes 
were indicated and the people learned to sing them by imitating the pre-
center who "lined them" out to t he co ngregation. M:any times these psa ].ms 
took on as many tunes a s t here were members in the congregation . .About the 
only tune which has come to us from the ea rly New England settlers is ~old 
Hundred'' · The early settlers of Virginia, however, preserved f or lh~erica, 
the song a nd dance heritage of Merr ie .England . 
It wasn't long befo. re t he new-comers discovered that the wilderness 
wa s inhabited by a strange, inarticulate and swarthy race of men caLl ed 
I ndians. These people roamed the f orests in search of fish and game and 
sometimes made weird sounds and da nced strange da nces. T'neir mus ic sounded 
so different from tha t of t h e colonists t ha t it was diffi cult for them to 
=---=--_:-__;_-::=J:I::=======-=-=-=-~-=--==--==-==~;=-=-==-==-.::.=-: __ == --~--- -- -=--....::..=--= =::. 
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understand. The reason for this is to be found in their use of a five-
tone scale while the music of the white man is based upon a scale of seven 
tones. In many other respects, the two ways of life represented by the 
red man and the white man were irreconcilable and life for the early white 
settlers in America became a constant struggle for existence. 
B. Life in Colonial .America and its Influence upon :Music Culture. 
In the eighteenth century t~e colonies on the .Atlantic seaboard began 
to exhibit certain characteristics which were peculiar to each. Diff iculty 
of transportation from one colony to another (the stage-coach) detenn.ined, 
in large measure, the development of each as a separate unit with little 
opportunity for exchange of ideas. T'nese peculiarities are evident in 1! 
their music culture. 
In New England, music became a proper part of divine worship. The 
lining of hymn tunes gave way to singing from note and a demand for improve-
ment in congregational singing resulted in the forma tion of singing socie-
ties. Secular music was also permitted in the form of singing games and 
country danees for diversion. 
The middle seaboard colonies offer an interesting contrast to music 
development in New England. The Q.uakers were opposed to music of any sort, 
but the GeDnans and Swedes encouraged good mus~c in their churches and 
brought many musical instruments with them fram Europe. The Swedish 
church, Gloria Dei ( 1 '700) , was probably the first. church in America to 
possess an organ. It was believed that it might contribute vitally to the 
spread of the Gospel to young people and the Indians, who possessed a 
strong love for melody and ringing sounds. It is interesting to note that 
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sing;ing in the Ge:rman churches was in parts (harmony) while in other sec-
tions of' the country unison singing was the practice. The Moravian set-
tlement at Bethlehem, Pennsylvania probably exhibited the most advanced 
music culture in the colonies. These settlers were the f'irst to make use 
of' the music of the EUropean masters. M.Usi cal offerings in a boarding-
school in Bethlehem in 178'7 are said to have included lessons on the 
guitar, spinet, forte piano' and organ. Their art was so far in advance 
of music in the country as a whole that they were sufficient unto them-
selves and probably it had little influence upon music culture in other 
parts of the country. 
Charleston recorded the first performance of' opera in America, with 
New York a close second.. Musical culture in the cities. wa.s dete:rmined 
largely by that of their foreign residents, and marked the beginning of 
the struggle between American and foreign musicians. 
The population of the country was largely rural. land was abundant 
and money scarce. In the south, wealthy plantation owners established a 
sort of landed aristoc~cy which adopted the French dancea.·the gavotte, 
and the minuet. Its social life was marked. by an easy g;t'ace and charm 
characteristic of the music of the French court with its classic restraint 
and dignity. 
Meantime the efforts of Francis Hopkinson bore fruit and to-day he 
bears the distinction of being the first .American composer. Records show 
that he was a statesman of high order, a signer of the Declaration of 
Independence, and a delegate to the Continental Congress in 17?6. He also 
took an active par.t in the debates of the convention that framed the 
----·---------=-=-=-=-=--=-==-======-~-=-=-==---=-=-===-=~--==--===--=--=-===- -==== 
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Constitution. As a talented harpsichordist in Philadelphia, he was proba-
hly the center of musical activities in that city. His works are not par-
ticularly important from a musical standpoint, but the historian finds in 
them a genuine colonial style. 
C. Early Days in the United States of America. 
With feeling running high against the British Crown, the colonists 
relt impelled. to renounce their allegiance and declare themselves. free 
and independent. About the time of the Revolution our first national air, 
~Yankee Doodle~, came to notice. This purely instrumental tune of earlier 
date was used by the British to make fun of the Yankees and later was adopt 
ed by the Yankees themselves. 
Freedom's banner was next raised by the French and revolution in 
France broke out in 1'789. This brought on a reign of terror in France 
after which troubled conditions existed generally in Europe. In 1?98 
pressure was. being exerted upon the new American republic to take part in 
the conflict, but our own national unity had not yet been effected and to 
bring this about, it was necessary to remain aloof from European strug-
gles. At a time when war with France was thought to be inevitable, another 
of our national songs appeared which was non-belligerent in character and 
succeeded in stirring up a truly American spirit strong for national 
rights and honor. '"Hail Columbia!" is truly patriotic in sentiment and 
.. 
s.piri t. (Tune: 11President' s 11JS.rch'") 
.A.lth.ough true art is stifled in times of national strain and stress, 
war often gives rise to spontaneous expressions of patriotic zeal. Another 
instance o:r this ia to be found in the inspiration o:r Francis Scott Key ·l 
I 
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when he wrote the words of nThe Star-Spangled Bannert.t. Undoubtedly Key 
had in mind the tune nTo Anacre.on in H:eaven", an English drinking song 
popular in America at that t~e. 
The song tt·.America't , however, holds a unique position in that its ori-
gin is not associated with war. After our independence from England had 
been won, it became necessary to change the words of 'tGod Save the King". 
:rr.:any attempts were unsuccessful, but in 1832 a young clergyman, Samuel 
Smith, succeeded in writing off some sentiments which have proved an in-
spiration to .Americans everywhere, and "America" became a truly national 
hymn although SllCh was not the original intention of the author. 
D. A Youthful Nation's Naval .Ambitions. 
Very early in our national history- we realized that the sea was to 
play an important part in our national life. The northern states soon 
found that the:y- •vere dependent upon England and European markets as well 
as the southern landowners for many of the necessities of life and there 
began what later proved to be a vigorous maritime trade vd th foreign and 
dom.estic ports. Life on the sea. was full c:>:f adventure and beckoned to 
hardy, pioneer souls pbssessed of a roving disposition. There were pirates 
to be reckoned with and British seamen who did their best to bully the 
sailors of the little new republic; there were calms and storms, and in 
the l a ter glorious days of the clipper ship the whaling industry brought 
prosperity to many New Engl a nd coastal towns . Wherever man may go, on 
land or on the sea, there you will always find music, for music dwells in 
the hearts and souls of men. A new day of musical activity in America 
was dawning and American seamen learned from their enemies and brothers ,j 
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of to h&ul in the bowline and soften their labors to the rhythmic songs 
the chantey-man. Life on the sea had its idle moments which must be oc-
cupied and the hornpipes and jigs requiring no partners were admirably 
suited to the strenuous life of the sailor. 
The sea may be cruel and at times fraught with tragedy, but it is 
also fascinating and alluring, and fUll of romance to the imaginative 
:;~oul. Who has not felt the chann of moonlight on the water and sweet 
strains of music floating lightly o'er the rippling waves in the rise and 
fall of a barcarolle. This romance of the sea has been caught effectively 
by many makers of sweet music and we find it not only in the barcarolles 
and boating songs of Venice, but in the works of such impressionists as 
~~cDowell, Debussy, and Rimsky-Korsakow. 
E. Changing American Culture. 
After the War of 1812 the northern seamen felt secure in their rights 
on the ocean and the plantation owners of the south prospered greatly from 
their increased production of cotton after the invention of the cotton 
gin~ The negro was an indispensable element in the cotton fields of the 
south~ African slave trade, a lucrative part of the maritime trade of the 
north, received a tremendous impetus and the United States was on its way 
to economic stability. 
The life of the Negro is effectively told in the songs of the race, 
songs of work and songs of leisure. The lot of the slave varied with 
their masters, but at best their life was hard, as they lived in constant 
fear of separation fram. loved ones. The negro is inherently religious, j 
and in the negro spirituals the world has a priceless possession. These I
ll 
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are the whole-souled expression of the hu,man longing for a place where 
there shall be no more fear and no more sorrow. The poignancy, the pathos, 
and the humor found in the songs of the Hegro race have rarely been dup-
licated in the art songs of any composer. The American troubadour, Stephen 
Foster, has caught their spirit admirably, and for this reason, his songs 
are an addition to American folk song literature. 
With the invention of the steam-boat, and the opening of interior 
waterways to transportation and trade came an American institution of 
same significance to the development of music ·culture. The show-boat fur-
nished a valuable impetus to the minstrel troupes characteristic of enter-
tainment in the 40's and 50's. It was through these minstrel entertainers 
that the Stephen Foster melodies first became popular. 
In the north, about 1830, a movement was started which was destined 
to have a far-reaching influence again upon American music culture. This 
was due largely to the unswerving faith and devotion of one man, Lowell 
~~son, who was the first to see the possibilities of a music education for 
every child at public expense. In 1838, after a year of free instruction 
to boys and girls in one of the Boston schools, the School Board of that 
city was convinced that Lowell Mason was right and appropriated the neces-
sary amount for music instruction in the schools of B'oston. Chicago fol-
lowed Boston almost immediately. Up to that time, the singing school had 
given elementary instruction in the rudiments of music reading and had 
been instrumental in stimulating an interest in the art. The improvement 
in New England church music was due largely to the influence of this 
organization. With the advent of public school music instruction, there 
-I= 
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was no further need for the singing school. 
As a composer, Lowell ~ason made a worthy contribution to New Eng-
land hymnology, but he will always be remembered as a teacher and organizer 
In his project he recognized the necessity for trained teachers and agi-
tated the convention idea as a source of teacher inspiration. 
W1 th economic prosperity came an interest on the part of European 
musical artists, teachers, and composers in the American dollar and they 
began to look upon the United States as a country of opportunity. The 
meager attempts of American composers were superseded by European talent 
which dominated musical society in America for a number of decades. This 
was augmented by the tide of inmigration from Central EUrope due to un-
settled conditions on that continent in 1848, Many of these people were 
Germans, s.ett.ling in the middle west. Germany was then a recognized cen-
ter of the musical world, and to these immigrants may be attributed much 
of the rapid spread of music culture in America. Growth of instrumental 
music was stimulated. Orchestras were organized and concerts became a 
favorite for.m of entertainment in the large cities. The European virtuoso 
became an idol of the .American public. These were the days of Ole Bull 
and J"enny Lind. 
There were those, however, who believed that America should be a land 
of opportunity for its native musicians. MUsic scoring was expensive and 
even when it was scored, the composer needed an .interpreter, and orchestra 
leaders were not interested in American compositions. Their cause was 
sponsored, however, by two men, William Fry, himself a composer of the 
first American grand opera to be publicly performed, and George Bristow, 
- --------
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liil American orchestra leader. Both of these men saw the need for a con-
sciousness of nationality in the promotion of the cause of American music. 
The invention of machinery and the rise of the factory system in the 
north provided a market for southern cott on and more and better products 
for their own export trade. The north was thus transformed into a thriv-
ing industrial section. The demand for labor in the factories encouraged 
immigration and the population increased by leaps, and bounds, with an 
attendant shift from the rural small farm community to the city. , 
Meanwhile the territorial expansion to the Pacific was again challeng-
ing a pioneer spirit. With frontier settlements pushing farther and far-
ther west and the building of railroads beyond the Alleghanies, the demaDd 
for admission of new states to the Union was rapid. Two cultures of op-
posing interests, the plantation system with its attendant slavery problem, 
and the factory system with its cheap white :Labor and. constantly increas-
ing capital, becrune a political issue in the admission of new states, as a 
balance of power in the government must be maintained. The moral abhor-
renee of many northerners to the sle.very system finally brought on a dis-
ruption of the states and to preserve the Union, war was declared. 
N"o war in history has ever produced more intense. feeling than the 
Civil \ifar and this gave rapid expression to a large number of songs on both 
sides. I~ny of these were sectional in spirit, but those of inspirational 
character are still sung. 
The new pioneer life on the western plains produced a primitive con-
di tion favorable to the development of folk song. · Cattle roamed far and 
wide over territory that had no bounds and the cowboy spent his days and 
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nights on the nlone prairie.,. in company with himself and nature. Song 
became his effect! ve mediUlll of expression, songs of loneliness and long-
ing, but more often songs of life on the plain. The round-up figured often 
in the.se songs. Another contribution was made to American folk-song U tera-
ture. Sharp contrasts the cowboy songs vtith those from the southern Ap-
pa~chians. The cowboy is entirely self-centered; he has no inheritance 
1/ 
of traditional song. The true folk-singer aims to forget himself.-
The establishment of railroads throughout the west disturbed life on 
the western plains and the romance of the 'tlone prairie"' gave way to the 
onslaught of civilization. 
F. The United States Expands. 
The Civil i'Var brought on the economic collapse of the south but, in 
turn, opened up a new era of prosperity for the north. The invention of 
farm machinery increased production particularly on the large farms of the 
mid-west and opened up new markets. Northern capital increased and busi-
ness expanded phenomenally. 
MUsic publishers did a thriving business; thanks to the expert train-
ing of EUropean teachers, American musicians became well able to score 
their own compositions; with increased. leisure and capital, the American 
public sought more and better music. The large cities becarae musical cen-
ters. Opera companies were formed (same of them doomed to failure) ; cho-
ral societies flourished and chamber music groups were started, but the 
orchestra surpassed them all in its growth and permanency. 
1/Cecil .r. Sharp, Compiler, English Folk Songs from the Southern Appalach-
ians, Vol. I, London: Oxford University Press, 193.2, p . xxxvii. 
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This was due largely to the efforts of one man whose unselfish devo-
tion to a cause in which he believed whole-heartedly, equalled that of the 
pioneer spirit of Lowell Mason. Theodore Thomas was the first to envision 
good music for the masses. He conceived a lifelong plan of education to 
develop a national taste for good music and instigated a series of programs, 
progressively planned. This great organizer of large choruses and arches-
tras for festival performance, became a masterful conductor and succeeded 
in raising the standards of musical perfoimance appreciably. His greatest 
contribution, however, was made when he organized a permanent orchestra on 
tour to all the large cities. He planned his programs progressively play-
ing music which his audiences cou ld understand, leading up to symphonic 
material through a series of lighter compositions of musical merit. He 
believed in encouragi ng .American composers, and included worthy compositions 
in his progr ams, but he a l ways insisted that they compare favorably with 
the other numbers on the same program;. Thomas witnessed the founding of 
the Boston Symphony Orchestra upon a permanent basis in 1881. Thi s took 
Boston from his itinerary, but a s it was a consummation of his aim, he was 
content. The greatest triumph of his career came when he conducted a con-
cert dedicating Orchestra Hall in Chicago, as a permanent home for a per-
manent orchestra. 
Since that time, music has woven itself inextricably into the fabric 
of American life. The national spirit in American music was s ponsored by 
.Anton Dvor ak who encouraged young .American composers to make use of f olk-
mus ic themes. rJfany attempts have been :made with more or less success. 
I 
Some of these ha:v:e been listed f or pupil use . It would be impossible and I I 
+ I 
I 
I 
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impracticable to include in this study all of the works of recent .American 
composers. A few will be selected that seem to be representative of later 
musical progress. 
Ethelbert Nevin is a melodist of the Foster school, but thorough 
training provided him with a technique adequate for musical expression. 
Edward t~cDowell is probably our foremost miniaturist composer. His 
larger compositions are limited, however, in scope of appeal. He was par-
ticularly successful in catching the spirit of Indian themes which he has 
embodied in some of his compositions. 
Victor Herbert was a native of Ireland, but came to this country as 
a young man. America's musical fame in Europe to-day seems to lie in the 
field of light opera in which Herbert excelled. 
JOhn Philip Sousa brought the concert band to a high stage of musical 
excellence. 
Paul \Vhiteman introduced jazz to respectable music society. john 
Tasker Howard believes that jazz is probably the most American thing we 
have produced, but he goes on to say that American music is not jazz. 
George Gershwin has succeeded in giving spontaneous expression to 
the American spirit in music in his "Rhapsody in Bluett. 
G. The United States and her Neighbors, 
The materials presented for this area will be self-explanatory. In 
the light of recent events (1940) the ties between the United States and 
her neighbors to the south will bear strengthening. What are the possi.-
bilities from the standpoint of music culture? Already a movement is 
underway to send an orchestra of trained musicians to South America on a 
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tour of good neighborliness in the interest of friendship and good-will. 
This would seem to point to the rightful place of music in the affairs 
of men. 
H. Independence and Interdependence. 
It is to be hoped that the materia.l. p~esented in this study has 
pointed out the cosmopolitan nature of American music culture. Through 
it all American musicians have met keen. competition from European shores 
and, in turn have been benefited by it, but musical independence has been 
!1 - ----. 
! 
I 
! 
; 
I 
declared. By cca:nparison with the musical genius of earlier date, our .Amer- tl 
1: ican composers seem insignificant, but compared with leading contemporary 
musicians across the sea, the results are more favorable. In our zeal for 
national music independence, let us not forget that, if music is a universal 
I! 
I 
i 
I 
I 
I 
language, then it should oe a power in the cementing of international good- !i 
'I 
will and amity among nations , With the perfection of the airplane, a policy !! 
of isolationism is backward-looking. We face to-day an international world. ! 
;: 
MJ.ch of the discussion in this chapter is in the nature of a teacher- ;, :: 
background necessary for an effective correlation of the pupil's music ex-
periences with the social science progr~. 
SUggestions for correlating music with a civics program in Q:rade IX 
will be found in the next section of this chapter. 
Vfua t can be said of the future of music in American life? The signif-
icance of Lowell 1~son's work in pioneering for music for every child at 
public expense and Theodore Thomas' belief in good music for the masses may 
be appreciated in the light of the following quotation: 
];/ 
! 
1/Copied from t he Program of the Inauguration Dinner sponsored by the Boston I 
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. Ill "It has always seemed to me that music, to be fully successful, 1, 
must be a democratic art. It is true that much at its development l 
i
1
1j has taken place under the patronage of an aristocracy of position j' 
or of' wealth, but if musi o is truly the universal languagE;) which we 
~~ claim it to be, it seema that its ultimate good must be to achieve I 
\. democracy in its practice. I 
!1. I II "Perhaps tor the first time in history this democracy of' oppor-
1: tuni ty :f'or the appreciation of' music is at last possible. It has 
!,I been made. possible by two great agencies, the radio and the . phono-
graph. 
I 
il 
I) 
nTha t these two factors plus . the extraordinary development of mu-
sic in our public schools have created a n unparalleled oppor~ity 
for the appreciation of music in the country, is readily apparent. 
MUsic, at last, has had its opportunity of ministering to the recrea- 1 
tional and spiritual needs not of thousands, but of mil l-ions of people 
now it can become for the first time in its history a democratic art 
and a universal language.'~ I 
Howard Hanson 
Di r ector at the Eastman School 
of lviilsic 
Rochester, New York 
I II 
!I 
li 
I' 
I 
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Interrelationship of Creative Activity and 
the Correlated Program 
As has been said in Chapter III creative activity for junior high 
school pupils consists not only of the writing of origina l melodies , but 
also of selecting and organizing materials for projects , unit assi gnments, 
and classroom or assembly programs . Even the judgment and self- reliance 
brought to bear in discriminative li stening may qualify as creative ac-
tivity . Creativeness in music may be an important result of the use of 
materi a l s, an i mmedi ate opportunity for a new synthesis of knowledge 
gained through previous musical experience . 
Some authorities in music education point out that the creation of 
original tunes on the part of junior high schoo l pupils is l arge l y de-
pendent upon an adequate knowledge of notat ion, ab ility for effective part 
singing , and a teacher who i s a trained musi cian . I t is true tha t a ll of 
these influences are i mportant; it is also true that the writing of origi-
,· 
nal melodies in turn increases a knowledge of notation Emd an interest in 
part singing , and stimulates the teacher to further effort . Folic song 
,, 
materi als in a correlated program will furnish excellent examp l es and pat- ,. 
,. 
!I terns. Valuab l e suggestions for this activity may be found in a report of 
11 
an experiment conducted in this fie l d , i n the pub lic schools of Pittsburgh ; 
. - . 1/ 
by ::Jill Earhart.-
II 
:. 
:i 
:i 
~ r Pupil participation in assemb ly programs in progressive schools is an :i 
integrative experience . Responsibility f or programs of public performance 
l/Wi ll Earhart , The I·ieaning and Teaching of Tvllisi c, New York: Wi t-:mark Edu-
cational Publications, 1935 , pp . 192-242. 
I 
I 
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should be assumed py the various departments of' the school vtorking in 
close co-operation . The parents a re alv~ys interested in pupil progress 
and a creative school proj ect, we ll-done, will be enthusiast ica lly re-
cei ved . The correlation of music with the socia l studies can p l ay an 
i mportant part in an all-school program. 
Creative pupil activity is an integrated pupil experience--the ai m 
of education for democra cy . 
(For information i n this field, see Bibliography on Creative Activi-
ty.) 
Geographic, Economic, and Politi cal 
Influences Affecting Music Culture 
(Bases for Correlation) 
I. Major Influences 
A. Rural life (an agricultural society) 
l. ~msical characteristics 
a. Simplicity 
b. Rhythmic and melodic charm 
c. :Elnotional appeal 
2. Types of music (the folk song and dance) 
a. vrork songs 
b. Singing games 
c. Religious and ceremonial music 
d. War songs and dances 
e. Sea chanteys 
f. Temperamental music 
( 1). Scotch snap 
(2). Irish lyric 
( 3). Spanish rhythms 
( 4). Hungarian gypsy dances 
(5). English country dance 
B. Urban life (an industrial society} 
l. r/usical characteristics. 
a. Complexity 
b. Rhythmic and melodic cbarm plus harmonic richness 
69 
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c. Emotional plus intellect ual appeal 
2. Types of music (composed forms) 
a. The art song and ballad 
b. Choral music 
c. Chamber music 
d. Orchestral music 
e. National feeling in music 
II. Associated Influences 
A. Nligration, emigration, immi gration 
1. Spread of music culture 
a. Egypt and Assyria--Arabia--northern Africa--Spain 
h. J"erusalem--central and western EUrope (The Crusaders) 
c. Europe to llmerica (tides of immigration) 
d. Atlantic to Pacific (across a continent) 
B. War 
1. Effect upon real music culture 
2. Jlifusical expressions of patrioti.c fervor 
c. Invention 
1. Early signs (primitive musical instruments) 
2. Printing (music printing) 
3. Cotton gin (negro folic melody) 
4. Machinery 
a. Industry (music industry) 
b. Capital (D--below) 
5. The steamboat (musical show-boat) 
======~======:================~~~~~~~~=--=-=-=--===--=-==========~=-=-~=~=-
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6. Steam locomotive (spread of eastern music culture) 
7. Teleph. one } 
.(growth of music business) 
B. Telegraph 
D. Aristocracy of position and wealth 
1. Ro yal music patronage 
2. Financial music patronage 
E. Science 
1. Development of musical instruments 
2. Electrical transcriptions 
3. Radi o 
--~~===-----============-=~=-=-===========================-==-===i--~====~-~ 
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MUSIC MA.TERIAIS FOR GORRELA.TION WITH 
CULTURAL AREAS IN A SOCIAL SCIENCE 
PROGRAM IN 'mE JUNIOR HIGH SCHOOL 
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Key to Song References 
The capital letters fo llowing the title of the song refer to the 
collection in which the song may be found . Most of t hese are school 
song books availab le for use in the classroom. In many instances, of 
course, the song may also be found in collections other than the one 
indicated. 
Key to Phonograph Records 
All numbers refer to Victor recordings unless otherwise indicated. 
A letter G before the number is a Gramophone recording. 
------
------·-
Key to Song Sources 
Adventure 
Concord Junior Song and Chorus Book 
Discovery 
Fifth Book of Songs 
140 Folk Songs (Concord Series) 
Folk Songs of IvJany Nations 
Junior Laurel Songs 
Junior lVIusic 
Laurel Unison Book, The 
. M:usic Highways and Byways 
Music of Many Lands and People 
New $llnerican Song Book, The 
New War ld Ballads 
Singing Youth 
Three-Part 11Iusic 
Treasure Chest of Songs 
Twice 55 Community Songs 
Green ·Book 
Rose Book 
A. 
C.J.S. & C.B. 
D. 
F.B. of S. 
140 F.S. 
F.S. of M:. N. 
J .L.s. 
J .M. 
L.U.B • 
M.H. & B. 
M.M.L. & P. 
N.A.S.B. 
N.W.B. 
S.Y. 
T.P.M. 
T.C. of S. 
T. 55 G.B. 
T. 55 R.B. 
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Key to Cultural Axeas (Chapter II) 
I - A Early Civilizations: Egypt and the Near East 
I - B Mediterranean Culture: Greece and Rome 
I - C Medieval Europe 
I - D Beginnings of Modern Europe 
II- A Early Immigrants in a New World 
II- B Life in Colonial America 
II- C Early Days in the United States of America 
II- D A Youthful Nation's Naval Ambitions 
II- E Changing American Culture 1830--
II- F The United States Expands 1865--
II- G The United States and her Neighbors 
II- H Independence and Interdependence 
III-A Aspects of the Good Life 
III-B Culture in My Life 
75 
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I·A 
Early C:i vilizations 
(I~smuch as very little material of direct music appeal is available 
for this area of study, it has been suggested that what is offered here 
may be incorporated into a social science unit.) 
I. Egypt 
A. M:eans of musical self-expression. 
1. Rhythmic 
a. Religious ceremonies 
b. Court life 
c. Social diversion 
Dances of the common people 
2. Melodic 
a .• Choral activity 
b. Instrumental music 
( 1). Sistrum and drum 
(2). Flute, lyre, lute, and harp 
(3). Cithar a, oboe, guitar 
( 4 ). Trumpet for military purposes 
B. M!lsic schools 
c. Contributions of the early Egyptians to the musical world 
1. A science of music 
Egyptian Ballet--Luigini 35794.-5 
=====Jtl=======-=-=-=--===:===----===--=-- ---
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I-A (cont.) 
II. .Arabia 
For the contributions . o:f the .Arabs to the world o:f music see 
Pitts, "Music Integration in the J"unior High School11 , Unit V, pp. 
75-78. 
Pupil Reading: 
Bauer and Peyser, "How MU.si c Grew't , pp. 20-30. 
McGehee, 'tpeople and MUsic't, pp , 9-17. 
Whitcomb, "Young People's Story o:f :Musicn, pp. 27-39. 
Teacher Re:ferences: 
Engel, "The Music o:f the Most Ancient Nations", 365 p. 
Faullmer, ''What We Hear in MUsic", PP• 64-68. 
Moyer, ttintroduction to :Music Appreciation and History11 , pp. 
11-14. 
McKinney and Anderson, :!J..<Iusic in History"·, pp. 46-49. 
I 
I 
I 
I 
I 
I-B 
Early Civilizations--Mediterranean Culture 
I. Greece 
.A. Wrusic culture in Greece 
1. Egyptian in~luence 
a. Knowledge of musical science 
2. Scientific progress 
B. Contributions to world music culture 
1. Greek bards 
2. The Greek chorus 
a .• Lyric drama 
(1). The prologue 
3. The chant 
Recorded music 
Y,_yrie Kekraxa} 
Kinonikon 
Greek Church Choir 635ll 
Cleftopoula { 
Roumeliotica J Dance Song of the Mountaineers (Greek) 63.535 
Hymn to Apollo (Harp ace.) Baker 35279 
Hymn to Apollo Palestrina Choir 20896 
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I-B (cont.) 
II. Rome 
A. Music in the ea rly Raman world 
1. MUsical decline 
a. Attitude toward music compared with tha t of Greece 
B. Later contributions to world music culture 
1. Guido's scale (:Middle .Ages) 
2. Development of Roman church music 
a. The Gregorian chant 
b. Influence of the Netherland School 
c. Contributions of Palestrina 
Song materi a l 
Pitts: •'IIillsic Integration in the .Tunior Hi gh School", p. 160. 
Recorded music 
Kyrie Eliason 
Exultati .Tusti 
Gregorian Hymn 
Sistine Choir 71001 
Sistine Choir 61123 
Sistine Choir 71002. 
For other selections see Pitts: "IIillsic Integr a tion in the 
.Tunior Hi gh School", p. 160. 
I 
' I 
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I-B (cont.) 
Pupil Reading: 
Barbour and Freeman, "A Story of V!usic", pp. 3-8. 
Bauer and Peyser, "How Music Grew" , pp. 31-45, 
McGehee, "People .and 1\!Iusic "·, :p:p. 18-52; 90-102. 
Pitts, "Music Integra tion in the .Tunior High School" , Reading 
References, p. 161. 
Whitcomb, "Young People's Story of Music"', pp. 41-9?. 
Teacher References: 
Faullmer, "What We Hea r in Music", pp. 68-73; 81. 
McKinney and Anderson, "Music in History" , 
"Greece" , p:p. 66-91. 
"Roman and Early Christian Music ''·, :pp, 93-110. 
tt :Monodic Iviusic of a Thousand Years" , pp. 113-140. 
"Church Music in the Middle .Ages" , pp . 141-169. 
"Sacred 1\LIU.sic in the 16th Century", :pp. 242-249. 
Moyer, "Introduction to Music Appreciation and History", p:p. 
14-16; 33-40. 
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I-0 
Folk Songs oi' the Wliddle Ages 
France 
Angel and the Shepherd, The (Carol) 
Bring a Torch, ~eannette, Isabella (Carol) 
Chanson de Malbrouk lf {melody only} 
Charming Marguerite 
En Passant par la Lorraine (for French students) 
In My Garden 
King, The (Carol) 
Le Pont d'Avignon (for French students) 
Lisette 
Nfay Song 
0 Leave Your Sheep 
Shepherdess, The 
Slumber, My Dove (Carol) 
Three Kings, The (Carol) 
Germany 
Christmas Legend, A 
Crusaders' ~ 
Folk Song, The 
Fred'rike's a Fraulein 
Gloria (Chorale) 
Gute Nacht 
How Can I Leave Thee 
I Would We Lived as. Angels Do 
May Dance 
Mbuntain Song 
Atr Innermost Thoughts A:re All of Thee 
0 Tannenbaum 
0 Tell Me, Children Dear 
On a Mountain Height 
Over the Brae 
Token, The 
Spain 
Andalusia 
Come, 0 Ye Shepherds 
I Saw You 
81 
~.L.s. 
c.~.s. & c.B:. 
F.S, of M.N, 
140 F.s. 
S.Y. 
D. 
140 F,S. 
c.~ .. s. & c.B. 
c.~.s. & c.B. 
C.J.S. & C,B. 
O.J,S. & C.B. 
c.~.s. & c.B. 
T.C. of s. 
S.Y. 
o.~.s. & c.B. 
M.H:. & B. 
D. 
D. 
D. 
F.S. of M .. N. 
c.~.s-. & c.B. 
C.J.S. & C.B. 
jl • . 
c.~.s. & o.B. 
T·.c. of s. 
s.Y. 
~.L.S. 
J". L.S. 
S.Y. 
~.L.s. 
D. 
C.J.S. &. G.B. 
1/Carl Engel, An Introduction to the Study of. National IviD.sic, london: 
Lon.gma.ns Green, Reader, and Dyer, 1866, p. 12. 
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Italy 
Cecchina 
Giulietta 
Scissors Grinder, The 
Three Doves, The 
Tiritomba 
To Rosella 
Slavic Countries 
Anna's Rosy Cheeks 
At the Garden Gate 
Boris 
Brown Eyes 
Bohemian War Song 
· I-C (cont.) 
(Ukrainian) 
( Cz.echoslo vakian) 
(Ukrainian) 
{Russian) 
(Slovakian) 
(Ukrainian) 
By the Singing Water 
Come, Ride With Me 
Cossack's Farewe·ll, 
Dancing Song 
The (Russian) 
Harvest Moon 
Hopak 
Ilonka 
(Hungarian) 
(Russ-ian) 
(Ukrainian) 
(Hungarian) 
In My Garden is 
Lenke. 
a Hazel Tree (Ukrainian) 
(Czechoslovakian) 
(Hungarian) 
(Hungarian) 
WJS.gyar Dance Song 
:Magyar I'&iid 
once Long Ago 
Pedlar, The 
Song of the Plain 
Underneath the Forest 
Volga Boat Song 
Scandinavia 
BU:x:om Lassies 
Dance Song 
Dance Song 
(Bohemian carol) 
(Russian) 
(Hungarian) 
Tree (Polish) 
(Russian) 
Happiest Days of a Lad 
:rutland Dance Song 
(Swedil3h) 
(Danish) 
(Scandinavian) 
(Norwegian) 
(Danish) 
(Swedish) 
(SWedish) 
(Swedish) 
(Norwegian) 
My Haneland 
Necken's Polska 
Night Song 
Norseman, The 
--------------"'ff===---=--=----=---= 
D. 
A. 
M.H. & B. 
S.Y. 
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c.:r.s. & c.B. 
F.B. of s. 
M,H. & B. 
c.:r.s. & c.B. 
A. 
S.Y. 
F.B. of S, 
F.B. of S. 
A. 
F.B. of S.; 
F.B. of S. 
F.B. of s. 
M.H. & B. 
A. 
M.H. & B. 
A. 
LL.S. 
A. 
C.J" .s. _&_ G.B. 
M.H. & B. 
F.B. of S. 
c·.:r.s. & c.B. 
F.B. of s. 
M,H. & B. 
:r.L.s. 
:r.L.s. 
c.:r.s. & c.B. 
F.B. of S. 
M .• H. & B. 
c.:r.s. & c.B. 
c.:r.s. & c.B. 
A. 
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I-0 (cont.) 
Scandinavia ( aont. ) 
Ole and Christine 
~pillE!lJ18;nd, En. 
Stol;'lllking' s Bride, The 
Netherlands 
Prayer of Thanksgiving 
The Island Countries 
England 
Oo~ni sh. :May Song 
(Danish) 
(Danish) 
(Finnish) 
Drink to lfe Only With 'Ihine Eyes 
For He's a J"olly Good Fellow 
(Chanson .de Mambron) 
Frog He Would A.;,. Wooing Go, A 
God Rest Ye, Merry Gent'lemen (c·a~l) 
GooCl Kin~ Wenaeslas (Carol) 
HuntiDg Song 
I Will Give You the Keys of Heaven 
J'ohn Peel 
0, No, J'ohn 
0 Soldier, Soldier-
Sir F.glamore 
SUmer Is I-c.mnen In 
Scotlap.d 
Wales 
Charlie is MY Darling 
Gamin' Thro' the Rye 
Herdin.g Song 
John Anderson, My J'ot 
Keel Row, The 
All Through the Night 
Ash Grove, The 
Breckonshire Bridal Song 
J'.L.s. 
D. 
D. 
83 
T.C. of S. 
J'.L.s. 
F.B. ·or s. 
F.S. of M.N. 
140 F.s. 
C.J',S. & C.B. 
T,C. of s. 
C.J'.S. & C.B, 
T.P.M. 
T.C. of s. 
T. 55 R.B. 
M.M.L. &. P. 
C.J'.S. & C.B. 
C,J.S. & C.B. 
J'.L.s. 
T.O, of s. 
s.Y. 
F.S. ot M.N. 
Q,J.S. &. C.B. 
T.C. of S. 
J',L.S, 
S.Y. 
I 
II 
I 
I 
I 
I 
Jl 
II 
1l 
II 
I 
I 
! 
Ireland 
Bendameer's Stream 
Minstrel Boy, The 
Molly, My Dear 
r-c (cont.) 
'Tis the last Rose of SUmmar 
Valley Lay Siniling, The 
Wearing of the Green, The 
When Love is Kind 
F.B. 
F.S. 
A. 
F.s. 
F.s. 
T.C. 
F.S. 
84 
of s. 
ot M.N. 
of M.N. 
of M.N. 
of s. 
of M.N. 
It will be noted that some of the songs appearing in this list are 
familiar to the pupils, having been taught in the lower gJ:ades. Herein 
lies the op:portunity for articulation of the work of Grade VII with the 
work in the elementary school. 
'I 
I-C (cont .) 
Records 
France 
Robin :H' aime (Adam de la Halle) 
Germany 
Liebesfreud) 
Liebeslied ) 
Lorel ei (Silcher ) 
]Ji:lnnelied 
Spain 
Spanish Dance No. 2--Andalouse 
Italy 
Santa Lucia ) 
Vieni Sul 1/far) 
Tarantella 
Slavic Countries 
Krakowiak (Polish) 
Shining Moon (Russian) 
Volga Boa tmen Song 
Scandinavia 
Carrousal (Swedish) 
Ir.Lappdans (Swedish) 
Norwegian M:ountain March 
Vermeland , 0 (Swedish) 
-----------~------- · -------=~~ 
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17760 
6608 
6273 
12'72 
35977 
1204 
68823 
80393 
19960 
20309 
20432 
20450 
20151 
19923 
======~j~~=-~~-=======-~~=====-=~====================-~=-==== 
I-c (cont.) 
The Island Countries 
Engl and 
Barbara Allen) 
0 No, .John ) 
God Rest Ye, Merry Gentlemen 
(English Carol) 
.John Peel 
Gatherine Peascods) 
Sellinger's Round ) 
Scotland 
Scots Wha ' Hae' 
Strathspey (Hi ghland Fl ing ) 
Ireland 
Harp Tha t Once Through Tara's Halls 
Irish. Tune from Country Derry 
I rish Washerwoman 
Medley of Hornpipes and .Jigs 
Medieval Spirit in 1\l usic 
Elsas Traum 
Dich, teure Halle 
Bridal Cho~~s ) 
Prelude to Act III) 
Evening Star 
Pilgrim's Chorus 
(Lohengrin) } 
(Tannhauser) 
{Lohengrin} 
( Tannhauser) 
(Tannhauser) 
4023 
35788 
4083 
20445 
4083 
21616 
35878 
17897 
21616 
'79005 
14181 
9005 
6563 
2012.7 
86 
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I-C (cont.) 
Pupil Reading : 
Bauer and Peyser, "How I\tlusic Grew" , pp . 87-127. 
Cross, "11usic St ories for Girls and Boysn·, pp. ?3-86. 
(The Story of tt-Lohengrin't ) 
McGehee, trpeople and Music''", pp. 53-89. 
Scholes and Earhart, ''The Complete Book of Great Iviusicians", 
pp. 30- 37. 
Tea cher Ref erences: 
Dow·.o.es , ''The Lure of Iviusic't , pp . 300-322. 
Faulkner, "What We Hear in Iviusic tt . 
Kinscella , "Music and Romance f or Youth"·. 
McKinney and Anderson , "Music in Historyn, pp. 141-220 . 
Pitts , ''1~1Usi c Integr a tion in the J"unior Ilie:ll School" . 
Spal d i ng , "Willsi c: an Art and a La!lo~age•r , pp . 19-49. 
"" ·. 
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I-D 
Nationalism in Jvfusic 
1/ 
(Follc Songs cont.)-
France 
Au Clair de la Lune (Lully) 
(for French classes) 
Genn.any 
Falcon , T'.ne (Minnelied) 
God is J..:Iy Strong Sal vation 
Old Hundred (Bourgeo i s) 
i'Jelcome Now, Lovely Spring (Minnelied) 
Spain 
Italy 
I1i. Old ~ladrid (Trotere) 
In Spain (V. di Chiara) 
juanita 
Marianina 
0 So l e Mio 
Slavic Countries 
Cossack Rider, The 
Gypsy Song 
Marie and Hans 
Summer Dance ) 
Wild Red Rose , The) 
Scandinavian 
jutland Dance Song 
(Russian) 
(Roumanian) 
(Slovakian) 
(Hungarian) 
(Danish) 
j . L.S. 
c. j .s. 
C.j.S. 
C.j.S.. 
c·.r .s. 
L.U.B. 
L.U.B. 
j . L.S. 
& 
& 
& 
& 
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G.B. 
G.B. 
C.B. 
C.B . 
T. 55 G.B . 
T. 55 R.B. 
j .Ivi. 
s.Y. 
S.Y. 
S. Y. 
F.B. of S. 
1/There can be no line of demarcation between the folic songs of the 1-Jid-
dle Ages and t hose of the early modern period. After 1500 many songs 
appeared which were definitely composed in follc-song style. Some of these 
have been included in this list . 
I 
II 
II 
I-D (cont.) 
Fairest Isle (Purcell) 
God Save the King (National song) 
In summer Tilne 
It Was a Lover and his Lass (Morley) 
Lass With the Delicate Air, The 
0 Rose, So Brightly Glowing (Weelkes) 
Scotland 
Annie Laurie ( l oOO) 
Campbells are Coming, The (1568) 
Loch Lamond (Jacobite) 
Skye Boat Song 
Ireland 
Believe Me, if All Those Endearing Young 
Charms 
Harp that Once Thro' Tara's Halls, The 
'Tis the Last Rose of Summer 
Use of .the Folk Idiom in Vocal 1msic 
0 Wert Thou in the Cauld Blast (Mendelssohn) 
Scotch idiom 
Break Forth 0 Beauteou13 Heavenly Light (Bach) 
Deck Thyself, MY Soul, With Gladness {Bach) 
Mighty Fortress is Our God; A (Luther) 
Sleepers Wake (Bach) 
(Folk Songs of Germany embodied in the Chorale) 
o.J .s. & c.B. 
s.Y. 
S.Y. 
F,S, of M.N. 
C.J.S. & C. B, 
F.s. of M.N, 
F.s. of M.N. 
F.S. of M.N. 
F.B, of s. 
T,C. of s . 
F.S. of M~N. 
F .S. of' M.N • 
C.J.S, & C.B. 
M.M.L~ &. P. 
C.J.S. & C.B. 
F.S , of M.N. 
J.M. 
89 
I-D (cont . ) 
Nationa l Characteristics in Fol k and Art Forms 
France 
French Suite No . 6 
Gavotte in E-ka jor 
Gavotte 
Gavotte 
Les .Abeilles 
Mar ch Lorraine 
Marseilles , Les 
Minuet 
Rec orded l1ius ic 
Minuet from String Quartet t e 
Rondo (".Amaryllis" ) 
Geuuany 
6 Deutsche Tanze 
( Geman Dances) 
·Ein' feste Burg . 
L.ore l ei , The 
Overture 11 I~la.gi c Fl ut e" 
Parti t a in B-Flat 
Prel ude and Fugue- inC 
Toccata and Fugue 
Bach 
Bach 
Handel 
Lull y 
Couperin 
de Lis le 
Bach 
Boccherini 
Ghys 
Mozart 
Bach 
Si lcher 
Mozart 
Bach 
Bach 
Bach 
~ Development of po l ;yyhoni c musi c in ·t;he church ) 
Gennany--.A. I\Ii ghty Fortress 
Ital y--Glora Patri 
Switzerland 
Hills of Tyrol 
My l :ountai n Home 
Swiss l .Jay Dance 
William Tell 
Yodels 
.. - ~· 
90 
14384 
6766 
20451 
G-20523 
G-20615 
22053 
6557 
1136 
20636 
20169 
G- 20058 
1692 
62 73 
G-25064 
11483- 4 
9124 
8697 
3592.0 
20897 . 
22616 
25451 
22171 
20606-7 
6105 
Spain 
Bolero in D Major 
Caprice Espagnole 
Espana Rap·so die 
Habanera from "Can:nenn 
In Old Madrid. 
J"ota 
1-:lal aguena 
Sarabande 
Spanish Dance No. 1 
Spanish Dance No. 2 ) 
Spani sh Dance No. 3) 
Spanish Dances 
Tango in D 
Italy 
Garibaldi Hymn 
Gig a 
Marian ina 
Pastora le 
Prelude 
Tarantella 
Greek National Hymn 
Sl avic Countries 
Bohemian Dance 
I-D (cont.) 
Boze Cos Polske (Polish National Hymn} 
Gzai·das (Bala l a i ka record) 
Czardas 
Hopak 
Hungarian Dances Nos. 5 &. 6 
Hungari an Rhapsodie No . 2 
Kamarinskaya 
Life in Hungary 
i•l;;"l.rche Slav 
Mazurka 
lfoldau 
Odessa (Polka-Mazurka) 
ba l a l a i ka 
Orientale 
Il5oszkowski 
Rimsky-Korsakow 
Chabrier 
22769 
6603 
1337 
8091 
11'79 
1153 
1244 
6621 
1339 
Bizet 
?v1a.nual de Falla 
.Al beniz 
Bach 
de Falla 
Granados 
Granados 
Moszkowski 
Albeniz 
Corelli 
Scarla tti 
Corelli 
Smetana 
Ivioussorgsky 
Brahms 
Liszt 
Glinr.a. 
359'77 
35978 
20521 
1445 
79348 
20451 
24538 
22448 
G- 20523 
68823 
59058 
'7121 
80328 
22369 
B-15199 
11443 
G-25097 
'74647 
11482 
35973 
12006 
91 
Tschaikowsky 
Chopin 
Sme t ana 
132 7 
21748-9 
19776 
Cui 1354 
Slavic Countries {cont.) 
Polish Dance 
Polonaise Mili taire 
Polonaise 
I-D (cont.) 
Postillian, The (Nfazurka) 
Chopin 
Moszlcowski 
Rakoczy March( ttDa.mna.tion of Faustt') Berlioz 
Slavonic Dance No, 1 G Wdnor Dvorak 
";'fuere is :rf.iY Homel and? (Bohemi an National Air) 
Scandinavian 
Norway 
Norwegi an Bridal Procession 
Norweg ian Dances 
Our l~a ti ve I.a.nd 
Yes, We Love This Land (National 
Sweden 
Songs in SWedish: 
Buxom Lassies l 
1Ty Homeland 
Ne1) tune 
Spring 
Swedish ','/'edding March 
Finland 
Finlandia 
Low Countries 
Brabanconne (Belgian Nat ional Song) 
Hymn of Thanksgiving (Holland ) 
Grieg 
Grieg 
Grieg 
Song) 
Sibelius 
~--------------------
20203 
G-25028 
78072 
G-25356 
6649 
79182 
92 
20805 
11456-7 
11829 
78359 
25382 
20803 
9015 
20304 
35770 
II 
==-_:--~_ -.-=--=::=- rr=-==---·----------·---------=:::.::.:=.:~-=-7.:.:=-..:::.:::;:-_-:,- ---
I-D (cont.) 
British Isles 
England 
Country Gardens 
English Suite 
Ne ll Gwyn Suites 
Scotland 
Scotch Medley March (bagpipes) 
Scotch Songs 
.Annie Laurie 
Aul d Scotch Sangs 
Comin' ~nro' the Rye 
Ye Banks and Braes 
} 
} 
Flow Gently, Sweet Afton l 
Jock O'Hazeldean J 
I reland 
I Love a Lassie 
Roamin' in the Gloamin' 
Loch Lomond 
Scotch Memories 
Songs of Scotland 
} 
J 
Harp that Once T'.a.ro' Tara's Halls 
Kath leen Ivravourneen 
Kerry Dance, The 
Last Rose of Summer ("Martha" ) 
=~~---=---= 
93=4= 
Grainger 
Bach 
Edward German 
Lauder 
20802 
11924. 
9009 
17140 
1305 
1146 
4083 
9012 
9295 
35878 
1553 
6776 
14611 
1355 
jl 
II 
1/ 
. I 
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I-D (cont.) 
Form in Music 
(T'nese selections have all been listed previously according to 
t heir national characteristic s .) 
Earl y Instrumental Dance Forms 
E-nglish Suite Bach 11924 
French Suite No. 6 Bach 14384 
Gavotte in E-l'Jiaj or Bach 5 '766 
Gavotte Lully G-20523 
Gavotte Handel ) 
Gi ga Carelli 20451 
Einuet Bach 1136 
Minuet from String Q.uartet Boccherini 20636 
94 1 
Parti ta in B flat Bach 11483-4 
Prelude Carelli 
Sarabande Bach 
Theine Hi th Variations 
.t:ta:rnJ.Onious Blacksmith , The 
Land.owska , harpsichord 
Theine uith Variations · 
Andante from the "Surprise Symphony'~ 
Theme from !t]Jiagic Flute" 
Seven variations 
Rondo 
Rondo in C 
Rondo ( ".Amaryllisn ) 
Hanclel 
Haydn 
Mozart 
Haydn 
Ghys 
G-20523 
6621 
1193 
'7059 
3048 
22018 
20169 
~=~~~======-F=================== ===·=.,.,..,--== --- ::::::-==-=='-=--=-=:-=-===.:.== ·=== ::==== 
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I-D (cont.) 
Pupil Reading: 
Baker, ~The Wonderful Story of MUsic~, pp. 181-191; 303-314. 
Bauer and Peyser, ~ow MUsic Grew~, pp. 128-140; 146-221. 
~ch and Hamilton, 't:Music and Mlsicians"', pp. 1;..&'7. 
Elfason, ~The Appreciation of :Mlsic, Vol. I't, pp. 48-'74-. 
McGehee, "'People and MUsic"', pp. 91-142. 
West, ~signposts to Music~, pp. 6.5-'75. 
Teacher References: 
Faulkner, "What W:e Hear in 1\IIUsic~. 
Kinscella, "MUsic and Romance for Youth~. 
McKinney and Anderson, "M.lsic in History~, pp. 221·3'72. 
Pitts, "'Mlsic Integration in the J'"unior High School". 
Spalding, "E'llsic: an Art and a Language~, pp , 50-91. 
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II-A 
Early Immigrants in a New World 
Songs: MJ.sic among the early settlers. 
New France (Use tunes only) 
Come Good \Vinds 
J"acques cartier, Master Pilot 
To War Has Gone Duke :nt.ar lborough 
Wide St. Lawrence, The 
New England Tunes 
Dundee · 
Old Hundred 
Virginia Colony 
0 Dear, What Can the Mltter Be 
0 No, J"ohn 
New Netherland 
Prayer of' Thanksgi. ving 
Rosa 
New Spain 
Serene i,s the Night 
N.A.S.B. 
N.W.B. 
N.A.S.B. 
N.Vf.B. 
N.A.S.B, 
N.A.S.B. 
N.A.S.B. 
N.A,S.B. 
n • .a.s .. B. 
N.A.S.B. 
N.A.S.B. 
!I 
,, 
II 
!I 
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II-A (cont.) 
Songa: Ml.sic which the immigrants found in America 
(Best results obtained by c.hanting the melody to a 'neutral 
syllable) 
Dacotah Indian Melody 
Prayer to the Great Spirit 
The SUn Worshippers 
Uncheeda's Sleep song 
Records: 
Hopi Indian Chanters 
Indian Songs (Sung by Princess Watawaso) 
:Medicine Song 
Shawnee Indian Hunting Dance 
sunrise Call 
War Dance (Cheyenne) 
N.A.S.B. 
N.A.S.B. 
.r.L.s. 
F.B.S. 
2004~ 
22~16 
17611 
22144 
20983 
22144 
II 
ij 
II 
I 
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II-A (cont.) 
Pupil Reading: 
Bauer and Peyser, "How lV"IUsic Grew"·, pp. 8-19. 
Buchanan, tl}{ow l.fun Made Music", pp. 3?-45 • . 
Coleman, 'tCreative Ml.sic in the Home''", 399 p. 
Oberndori'er, '""The New .Amari can Song Book"', pp. 6-9. 
Pitts, "Music Integration in the junior High School" , .pp. 61, 
62 (topics 1-10). 
Teacher References: 
Densmore, '"The .American Indians and Their Mlsic't. 
Howard, nour Amari can MUsic If·, pp • 404-415. 
Pitts (See Pupil Reading) 
I 
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II-B 
Life in Colonial America 
Songs: 
New England 
Hymnology (See II-A} 
11 
Folk Songs and Ballads 
Barbara Allen 
Bear Went Over the Mountain, A 
Billy Boy 
Fiddle Dee Dee . 
Frog he would a-rroo~ng Go, A 
Scotland~s Burning 
Three Blind !-lice (believed to be ap. -Elizabethan 
ttcatchtt-) 
Singing Gams 
Did You Ever See a Lassie 
Farmer in the Dell., The 
Go In and Out the Window 
Lucy Locket 
Middle Seaboard Colonies 
English 
99 
Drink to Me Only with Thine Eyes 
Sally in Our Alley 
N.A.S.B. 
N.A.S~B. 
0-erman 
Ephrata (hymn collection) 
Moravian (See p-ss:) 
Scotch 
Auld Lang Syne 
y 
N.A.S.B. 
1/Eloise Hubbard Linscott, Folk Songs of Old l'few England, New York: The 
!V"Jacm.illan Company, 1939. 
2/J'ohn Tasker Howard, Our .American MUsic, New York: Thomas Y. Crowell 
Company, 1931, p. 22. 
========-- ------
i: 
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II-B (cont.) 
Scotch (cont.) 
Songs: 
Camp bells are Comin' , The 
Comin' Thro' the Rye 
Loch LomonQ. 
Wi' a RunQ.red Pipers an A' 
American patriotic song 
Yankee Doodle 
Colonial Canada:. (Use tunes only) 
Plains of .!braham 
Song of AcaQ.ia. 
Stout Champlain 
(English) 
(Scotch) 
(French) 
100 
N.A..S.B. 
N.A.S.B. 
U.A..S.B. 
N.A.S.B.. 
N.A.S.B. 
N.W.B. 
N.W.B. 
N.W.B. 
II 
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II-B (cont.) 
Records: The ftPowdered Wig~ Period in 1~sic 
(European contributions to American music culture) 
Colonial Dances. 
Gavotte 
Bach 
C:orelU 
Handel 
Rameau 
Minuet 
Bach 
Boccherini 
Mozart (Don J"uan) 
1599, 6766, 7322. 
22376 
204.51 
24654 
1136, 24654' 2.0158 
20636 
ll99 
The Virginia Reel (Sir Roger de Coverley) 
''The Irish Washerwoman 1' 22131 
Popl Goes the Wea.s:el 
Highland Fling 
Irish Lilt (Irish Washerwoman) 
Irish J"igs (Medley} 
Music used by the :Moravians 
Haydn 
The Heavens are Telling ("'Creation~) 
18th Century Dance 
:Minuet 
Minuet to 
Theme and Variations 
2.0151 
216.16 
22131 
79005 
1196.0 
7256 
6609 
7501 
~472.7 
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II-B (cont.) 
Pupil Reading: Bach and Handel 
Barbour and Freeman, "A Story of MUsic", pp. 26-59. 
McGehee, ~People and Music'', pp. 143-170. 
Scobey and Horne, "Stories of' Grea.t MUsiciaD$11 , pp. 7-32. 
Teacher References: 
H.oward, "Our limeriean :Music", pp~ 3-33. 
McKinney and Anderson, ":Music in History"', pp. 407-448. 
I 
I 
II 
I 
/! I 
j 
I 
i 
I 
I• 
il 
,: 
I' 
.I 
!I 
ll 
,I 
ii 
II 
., 
II 
!I 
I 
==-===--==:_=l:!:=-=-=-=-= =-·=:----=--==-...::=--- - ·-- - - ···-·-·-·---··- ··----- - ------- - · -·- - - - ---·--------==!F = 
II-C 
Early Days in the U.S .A. 
Songs: 
IVIu. s ical independence in .America 
Francis Hopkinson 
Beneath a ~eeping Willow' s Shade 
Enraptured I Gaze 
l'i.!Y Days Have Been So Wondrous Free 
William Billings 
Chester 
James Lyon 
Whitef ield's Tu.ne ("God Save the King11) 
(Come Thou Almighty King-- words) 
Early patriotic songs 
Yankee Doodle (II-B) 
Hail Columbia! 
Folk Songs of the southern Appalachians 
1/ 
Cecil Sharp:- A char acteristic of a true folk 
tune is often its variableness. 
Lonesome Prairie, The 
Old Woma n and the Li ttle Pi ggee , The 
Sour wood Mountain (Compar e Vlyman) 
Tree in the Wood, A 
Y. 
Wyman and Brockway 
Barba ra Allen 
Barnyard Song , The 
Bed-Time Song , The 
103 
N.A. S.B. 
:t-r .A. S . B . 
N • .A . S .B. 
N • .A .S.B. 
N.A. S .B. 
lJcecil Sharp , English Folk Songs from the Southern Appalachians, Vol. I, 
London: Oxford University Press , 1932, p. xxviii. 
_§/Loraine Wyman and Howard Brockway (See Bibliography of Song Sources) • 
=-·=--=-=-===--H ·- -===-================--===----·---
II-C (cont .) 
Viy:man and Brockway (cant.) 
Billy Boy (Compare II-B) 
Gonesome Scenes of \,inter, The 
Noah's Ark (negro flavor) 
Sourwood Mountain (See Sharp ) 
Toad's Courtship, The 
104 
(Compare : A Frog he Would a-Wooing Go II-B) 
Other sources 
I Had Four Brothers Over the Sea 
Little Mohee (Compare Bo tsford, Vol. r).:Y 
Songs f r om Hande l 
:Joy to the World 
Where 'er You Walk 
1/Bibliography of Song Sources. 
N • .A .S.B. 
N.A.S .B. 
T.C. of s . 
c.:r.s.& c.B 
I 
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I II-C (cont.) 
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Records: The "Powdered Wig" period continued. 
F..andel 
Harmonious Blacksmith 
J'oy to the World 
largo ("Xerxes") 
"Messiah't 
Come Unto Him } 
He Shall Feed His Flock 
Hallelujah Chorus 
Pastoral Symphony 
Sarabande and Gigue 
Where'er You Walk 
Haydn (See Music of the Moravians II-B) 
Mozart 
Gavotte 
Minuet 
Overture ("Magic Flute") 
Seven Variations on a Theme 
Kentucky Mountain Songs 
Billy Boy } 
Sourwood Mountain 
Barbara Allen 
Frog he Would a-Wooing Go 
1193 
2.0246 
6648 
4026 
11825 
7316 
4364 
11829 
105 
2.0440 
1693 
1486 
1?49-50 
21751 
4023 
19830 
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rr-c (cont.) 
Pupil Reading: Haydn and Mozart 
Barbour and Freeman, ttA Story oi' 1>1Usic't, pp. 60-85. 
McGehee, "·People and MUsic", pp. 178-198. 
Scobey and Horne, "Stories oi' Great Musicia.ns", pp. 33-70. 
Teacher Rei'erences: 
Howa_rd, "Our .American 1.rDlsi c" , pp • 34-133. 
McKinney and Anderson, "Music in History"·, pp. 449-506. 
106 
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II-D 
A Youth.f'U.l Nation's Naval Activities 
Songs: 
]/ 
Sea chanteys 
Away for Rio 
Blow the l'i1B.n Down (work song) 
Dead Horse 
Haul on the Bowline 
Poor JIJTan, The 
Reuben Ranzo 
River chantey 
The Wide 1fissouri 
Composed sea songs 
Capital Ship, A. 
Life on the Ocean Wave, A 
Nancy Lee 
Sailing 
We Sail the Ocean Blue (H.M.S. Pinafore) 
107 
T.O. of s. 
]'.B. of s. 
T.C.of S. 
N.A.S.B. 
T.C. of S. 
N.A.S.B. 
N.A.S.B. 
T.C. of s. 
T.C. of S. 
T.C. of s. 
T.C. of s. 
T.C. of s. 
1/Franoes Tinkham Crowley, A Correlation of MUsic and the Social Sciences, 
in the Seventh and Eighth Grades, Syracuse University, Unpublished Master's 
Thesis, 1936, Unit II. 
II 
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II-D (cont.) 
Records: 
Sailor's Hornpipe 
Romance of the sea 
Dialogue of the Wind and Sea 
Fingal' s Cave overture 
Sea and Sinbad's Ship, The 
(Scheherazade Suite) 
To the Sea 
Debussy 
Mendelssohn 
Rilnsky-
Korsakow 
NacDowell 
108 
21685 
11651 
11886 
8698-9 
20396 
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II-E 
Changing American Culture 
]j 
Negro Folk Songs (slavery in the south 
Spiritual~:! 
Lower South (distress and misery) 
Deep River 
Nobody Knows the Trouble I've Seen 
Steal Away 
Swing IDw, Sweet Chariot 
Upper South (brighter and happier) 
Couldn't Hear Nobody Pray 
It's a-Me, 0 Lord 
I Want to be Ready 
1Yiary and Martha 
Old Ark A~Moverin' Along, The 
Work Songs 
Levee Song 
Peanut Pickin' Song, A 
Water Boy Y 
Play Song 
Lil' 'Liza J"ane 
Sentimental 
Caroline (Creole) 
Satirical 
~msieu Bainjo (French influence--Creole) 
New Eng land hymnology 
:My Faith Looks Up to Thee 
Nearer, Y~ God, to Thee 
Safely Thro' Another Week 
\'fork for the Night is Coming 
1/0berndor:ter, "The Hew American Song Book11 • 
ysee Supplementary 1i-faterial. 
Lowell Mason 
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(N.A.S,B,) 
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II-E (cont.} 
Early music in the public schools 
Wildwood Flowers (Mason) 
American Songs 
Arkansas Traveler, The 
Ben Bolt 
Cousin J"edediah 
Dearest Spot on Earth, The 
Erie Canal, The 
Gaily the Troubadour 
Home Sweet Home 
J"uani ta. 
Life on the Ocean Wave, A (II-D) 
Long, Long Ago 
Old Oaken Bucket, The 
Re1.1.ben and Rachel 
Ef':fect of' Geman Immigration ( 1848) 
Blue Alsatian Mountains, The 
In the Starlight 
Little Brown Church in the Vale, The 
When You am I Were Young, Maggie 
Songs of' the Minstrel Show 
(Feature of' early steamboat days) 
Dixie 
0 le Dan Tucker 
Ole Shady 
Wait for the Wagon 
Zip Coon 
Songs of' Stephen Foster 
Fairy-Belle 
Gentle Annie 
Hard Times, Come Again No More 
Massa's in the Cold, Cold Ground 
MY Old Kentucky Home 
Oh, susanna. 
Old Black J"oe 
Old Dog Tray 
Old Folks at Home 
Ring, Ring the Banjo 
Uncle Ned 
110 
N.A.S,B. 
N.A.S.B. 
1-f.A.S.B. 
---- --=-===-------------------------
II-E (cont.) 
Civil War Songs 
Patriotic 
Battle Cry o:r Freedom 
Battle Hymn of the Republic 
Dixie Land 
lfJB.ryland, f:ljy Maryland 
Song of a Thousand Years, The 
v7e .A:re Coming , Father Abra'am 
Sentimental 
Girl I Left Behind :Me, The 
.Just Before the Battle, Mother 
Listen to the IvTocking Bird ' 
Tenting Tonight on the Old Camp Ground 
Tramp , Tramp , Tramp 
Vacant Chair, The 
When .Johnny Comes Marching Home Again 
Songs adopted from Europe (I..;.D) 
Annie Laurie 
Flow Gently, Sweet Afton 
Heart Bowed Down, The ( tt'l'he Bohemian Girl") 
Kathleen t~vourneen 
Last Rose of Sunnner, The ( 'tiv.Ia.rtha" ) 
111 
N,.A..S.B. 
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-- ------- =- -=============---====!--\------===-----= 
====~==========·--
II-E (cont.) 
Records: 
New England Hymnology 
Nearer, 1Iy God, to Thee 
Negro Spirituals 
Deep River 
Dere' s No Hiding Place ~ 
Git on Board, Lil' Chillun 
I Want to be Ready 
Go Down, Moses l 
Swing Low, SWeet Chariot J 
Good New~ } 
Live a-Humble 
Old Ttme Religion, The } 
Steal .Away 
Other Negro Songs 
Water Boy 
Stephen Foster Songs 
Beautiful Dreamer 
112 
20129 
24244. 
22225 
6594 
2.0520 
20519 
19824 
I Dream of' J"eanie with the Light Brown Hair 
25018 
1700 
Old Black J"oe ~ 
Uncle Ned J 
European Contemporary MU~ic 
(Freedom's ~~ch to Wmsic) 
The. .Art Song 
Hark, Hark1 the Lark t 
Hedge Roses J 
T".ne Erlking (art ballad) 
The Two Grenadiers (art ballad) 
Instrumental Forms: 
Schubert 
Schubert 
Schumann 
12.65 
6926 
5704 
6563 
(From classic restraint to romantic freedom) 
Minuet in D 
Minuet ("Don J"uantt) 
U...inuet ( "E Flat Symphony" ) 
Haydu-
Hartmann 5609 
Mozart 1199 
Mozart 11777 
II-E (cant.) 
Instrumental Forms (cont.) 
Minuet in G ·", 
Scherzo ("Third Symphony't } ' 
Scherzo ("Sonata, Op. 26'•) 
Scherzo (''Midsummer Night's Dream'') 
Scherzo (String Octet) 
Scherzo (Op. 27, No. 1) 
Scherzo (Fairies) 
Scherzo ( Q.uartet.) 
Scherzo ("Third Symphony" ) 
Preludes and Overtures (development 
of the Greek Prologue) 
Beethoven 
Beethoven 
i\[endelssohn 
Mendelssohn 
Schubert 
Schubert 
Schumann 
Schumann. 
Preludes Chopin 
.A Flat Major, Op. 28, No.7 
A Fl.a t JvlB. jor , Op • 28 , No • 17 
B Flat Minor No. 16 
C Iv!inor, Op. 28, No.20 
D Flat, Op. 28 , No.l5 
Overtures 
"Berenice" 
"Freischutz"· 
noberontt 
Handel 
von vTeber 
von Weber 
Beethoven ttLeonore't 
ttMidsummer Night's 
"William Tell'" 
"Barber of Sevi 11e't 
Dream''" Mendelssohn 
Rossini 
Rossini 
113 
20164 
24795 
6676 
11947 
22170 
19882 
24798 
20522 
22172 
6847 
14024 
24796 
6847 
2479:3 
6705 
9122 ' 
2052:3 
6675-6 
20:319-2 
'72.55 
=====~~~=======================================~-=-==-=-=-~~~=-======= -----=--=--=-=~=-= -= == ----_ - ----
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II-E (cont.) 
Pupil Reading : Beethoven, Schubert, Schuma illl, IVTendelssohn, Chopin, 
von Weber, Rossini. 
Barbour and Freeman, "A Story of IYiusie". 
McGehee, ttpeople and Music"". 
Oberndorfer, " The New American Song Book" . 
(America's Heritage of Song ) 
Scobey and Horne, "Stories of Great Musicians". 
Teacher References: 
Howard, "Our American Ivfusic" , pp . 134-2'79. 
McKinney and il..nderson, "MUsic in History", pp. 50?-588 . 
I 
II 
I 
---- ----·~ -~- - - -- -----=====:= ====---= -- ----- -~--= - -- - ·--·----·----·----= ---=----=-==-====-· 
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II-F 
1~sic Goes West with the American pioneer 
Songs of the Cowboy N.A.S,B. 
Dying Cowboy, The 
Home on the Range 
I Ride an Old Paint 
Old Chisholm Trail, The 
Whoopee Ti Yi Yo 
America's Song Literature of the 'lO's and 80's 
------
--·-----
General 
Grandfather' s Clock 
J"ingle Bells 
Stars of the Summer Night 
SWeet and Low 
There's Music in the Air 
Tree in the Wood, The 
(Compare with mountain song n-c) 
College Songs 
Bull-Dog, The 
Good-Night Iadiea 
Nut Brown :rf.aiden 
Polly Wally Doodle 
Quilting_ Party, The 
Vlhere 0 Where 
Songa Inherited from Other Lands 
Forsaken 
How Can I Leave Thee 
In the Time of Roses 
Lorelei, The 
0 Christmas Pine 
Silent Night, Holy Night 
Sleep, Baby, Sleep 
Merry Life , A j 
0 Sole Mio · 
Santa Lucia 
lir.A.S.B. 
N.A.S.B. 
German 
Italian 
I 
II 
I 
II-F (cont.) 
Songs Inherited from Other Lands (cont.) 
All Through the Ni ght 
Ash Grove, The 
1~rch of the Men of Harlech 
Aloha Oe 
Heron, The 
Hymn of the Slavs 
Killarney 
Mazurek 
0 Take Ivie Back to Swi tzerJa.nd 
Over Tatra 
Perfect Rose, The 
Vermeland 
Volga Boatmen, The 
Gilbert nnd SUllivan operettas 
Behold the Lord High Executioner 
( ":rfdka.do '~) 
King of the .Jungle, The 
("Pirates of Penzancett-) 
We Sail the Ocean Blue (II-D) ( "H.rvr.s. Pinafore11 ) 
Songs of the Firs.t World War 
Long, Long Trail, The 
Over There 
Pack Up Your Troubles. 
Smiles 
Tipperary 
Later American Patriotic Songs 
America, the Beautiful 
li!Tarine' s Hymn 
Welsh 
Hawaiian 
Hungarian 
Bohemian 
Irish 
Polish 
Tyrolese 
Slovakian 
Danish 
Swedish 
Russian 
English 
116 
· T.C. of S 
F.B. ofs. 
T.c. of s 
N • .A.S .B. 
N • .A.S.B. 
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II-F (cont.) 
Records: 
Cowboy Songs. 
Good-Bye, Old Paint 
0 Bury lf.te Not on the Lone 
Al~ Day on the Prairie 
Rounded Up in Glory 
Old Chisholm Trail 
Wb.oopee-Ti-Yi-Yo 
American Composers 
Ethelbert Nevin 
Day in Venice 
Little Roy Blue 
Narcissus. 
Prairie 
} 
J 
Oh, That vVe Two Were lraying 
Rosary, The 
117 
21751 
' 20122 
24547 
24545 
9478 
1458 
9479 
1172 
9482 
Edward NAcDowell (See Use of Folk Songs by Composers) 
Victor Herbert 
Fortune Teller (selections) 
March or the Toys 
Naughty Marietta {selections) 
Italian Street Song 
Rudolph Friml 
Firei'ly, The {selections) 
Rose F/arie (selections) 
Sigmund Romberg 
Nay Time (Will You Remember) 
My Maryland (selections) 
J"ohn Philip Sousa (1/fa.rch King) 
El Capitan Ifarch } 
Stars and Stripes Forever 
High School Cadets 
Washington Post March, The 
9145 
9148 
9145 
24895 
9553 
9552 
432.9 
ll793 
35805 
20191 
I 
I 
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II-F (cont.) 
Edwin Franco Goldman 
On the Wall 20559 
Paul 7lhi teman (application of jazz rhythms ) 
Beautiful Ohio 
01' 1tan River 
SoP..g of India 
St . Louis Blues 
Valencia 
Wagon Whee ls 
Waltz Was Born in Vienna 
George Gershwin 
Rhapsodie in Blue 
John Alden Carpenter 
Adventures in. a Per&~bulator 
Skyscrapers 
Us e of Folk Songs by Ameri can Composers 
By the Waters of Minnetonka 
Deer Dance (Rogue River Indian) 
From an Indian Lodge 
Love Song--Indian Suite 
From the Land of the Sky-Blue Water 
Goin' Home (1tNew World Symphonytt) 
Juba Dance ("In the Bottoms n·) 
.Natoma-~Dagger Dance 
Sheep and Goat 
Turkey in the Straw 
War Dance (Cheyenne) 
Lieurance 
l\racDov7ell 
Cadman 
Dvorak 
Dett 
Herbert 
Guion 
Guion 
Skilton 
20973 
25249 
20200 
20092 
20007 
24517 
252 74 
11822-3 
8455-8 
11250-2 
1198 
22174 
20342 
1115 
36106 
21750 
11932. 
24532 
22131 
22144 
Use of Folk Themes by Ruropea n Composers (See I-D) 
-- ---- - ----
- -------- - - -·-- --··--· -=====:.::-.:=:::::=::==.= 
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II-F (cont.) 
Nineteenth Century Dance Forms 
The VTaltz 
]/ 
Ancestor: 'tAch, du Lieber Augustin", 1670 
(Did You Ever See a Lassie) 
johann Strauss (The Waltz King) 
Tales from the Vienna Woods ~ 
The Blue Danube J 
Strauss Waltzes (Album C-15) 
.Tohannes Brahms 
Waltz.es No. 1, 2, 9 
Waltzes No. 1, 11, 4, 10 
Frederick Chopin 
Waltz in D Flat 
WaUz in G Flat Major 
T'ne Polka 
Pizzicato Polka 
Polka ("The Bartered Bride") 
The Modern Suite 
Peer Gynt 
Nutcracker Suite 
L'Arlesienne SUite 
Slcyscrapers 
(See above) 
YLinscott, op. cit., p. 6. 
Strau.ss 
smetana 
6584 
9990-4 
20162 
1667 
20614 
22153 
1757 
8694 
Grieg 11834-5 
Tschaikowsky 8662-4 
Bizet '7124-5-6 
Carpenter 11250-2. 
===-=---·------·----------
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II-F (cont.) 
Pupil Reading: 
Lynch and Hamilton, "Milsic and MUsicians"·. 
(Dance forms: waltz and polka) 
Oberndorfer, tt-The New .American Song Book". 
(America's Heritage of Song} 
Pupil research, in line of own interest. 
(.American ccmposers "listened to" in class} 
Teacher References: 
Howard, n·our American ~!Usic". 
McKinney and Anderson, "Music in History", pp. 854-8?2; also 
bibliography; The TWentieth Century, p. 879. 
I 
I 
=t . --- - - -·-· --- · --- ------ -
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II-G 
Neighbors of the United States 
Songs: 
Canada. (Canadian Ballads ) N.W.B. 
Come, .Tenny, C"ome 
Cool Atlantic Shore, The 
Elfin People, The 
English Country Dance 
Sea Chantey 
Fair in the Summer Tide 
Hiking Song 
Lord of the Lonely 
Prairie Fairies 
Q;u ' appe lle 
River Song 
Sweet Nelly 
Southern Neighbors 
Jj 
Mexico 
El Manton de Manila 
Flower of Changunga 
Incognito 
Outlet, The 
Peasant Girl, The 
Old Irish 
Scottish 
Welsh 
Polish 
Norwegian 
Gernnn Folk Song 
Russian Tune ' 
English 
(not for pupil performance 
Poll-Parrot, The 
Latin .America. J./ 
Cabin, The 
Little Shepherds 
South .America 
Adios Te Digo 
Buy ~!y Tortillas 
Yara.vi 
Argentine 
Chile 
Peru 
M.M:.L.& P. 
M.H. & B. 
M.H. & B. 
M.H . & B. 
M.H. &. B. 
1/Botsford, Collection of Folk Songs, Vol. I. (Bibliography of Song Sources) 
--- - ----=== 
I 
I 
II 
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II-G (cont.) 
]j 
Records: 
Mexico 
Gelito Lindo 
Dance No. 1 (Briseno) 
Golondrina, La. 
In the Plaza 
Madre de 1 Cordero, Ia 
Central America (National Hymns) 
Guatemala 
Honduras 
Fa Dalila 
Salvadore 
south .America 
.Argentine 
Adios Te Digo } 
Palapala.. 
Boll via 
National Hymn 
Brazil 
Brazilian ~uartet No. 5 
National Hymn 
Chile 
Buy My Tortillas 
National Hymn 
Colombia 
National Hymn 
Paraguay 
National Hymn 
J"ota 
122 
ll95 
24783 
1141 
25463 
'79364. 
788'71 
'79472 
80186 
'78808 
25385 
80044 
11212 
81362 
25385 
80013 
80'748 
4'7221 
1/Victor Records i'or Eleme.ntarr Schools, Camden, New J"ersey: R.C.A. Victor 
Division, Educational Department, pp. 60, 61. 
I 
I 
I 
!I 
I 
Peru 
II-G (cont.) 
Down Green Hills (Inca) 
National Hymn 
Sung at Harvest Time (Inca) 
Yaravi 
You Seamed Like a Flower (Inca) 
Venezuela 
National Hymn 
--------·=-=-=r. 
25463 
?8983 
25462 
25385 
25310 
78872 
123 
II-H (Review} 
Independence in li:rnerican Music 
Fo l k song 
T'ne Erie Canal 
The Arkansas Traveler 
Zip Coon 
Art forms--composition 
124 
(Materials sui table and available for use in the .Junior 
High School) 
:f.:iy Days Have Been So Wondrous Free 
Nearer, nzy God, to Thee (h~uno logy) 
'lildwood Flowers 
Hopkinson 
Mason 
Mason 
(beginnings of free music 
Stephen Foster me lodies 
education) 
The Rosary 
From an Indian Lodge 
March. of the Toys 
Nevin 
MacDowell 
Italian Street Song Herbert 
The Stars a nd Stripes Forever Sousa 
Song of India--Paul Vlhi temant s Orchestra 
(Applica tion of American jazz rhythms 
to recognized art fo~~s) 
Rhapsody in Blue 
Skyscrapers 
Gershwin 
Carpenter 
II-C 
II-E 
II-E 
I I-E 
II-F 
II-F 
II-F 
II-F 
II-F 
II-F 
II-F 
125 
II-H (cont. ) 
MJ.sical Interdependence (pupil-tea.cher discussion) 
1. Folk Songs 
a, Representative folk songs from each nation 
2 • Art Forms 
a. ~fusic borrowed by America 
b. .American music 
3. :tf.ltlsical perfo:rmance 
a. Foreign artists 
b. American artists 
4. Nature of America's musical art (Cosmopolitan) 
5. Conclusions: Interdependence 
------::::!:~==-================-=-=-=-=-===-=-=-=-=---· - -============~~==~===== 
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III 
The Pupil and Society 
(Grade IX) 
The suggestions about to be presented are based upon pupil planning 
and initiative. In such a program the teacher acts merely as a guide. 
For effective guidance, however, a tentative outline is here suggested, 
materials to be used for its execution to be drawn from those already 
presented, texts at hand, and from the pupil's own musical excursions. 
Possibilitiea for its execution are probably somewhat limited in a 
junior high school organization where the only music offering aside from 
club activiti es in Grade IX is cho.ral practice, one period weekly. Chorus ! 
singing should continue to be the major a.ctivi ty in such a situation. 
The ideas presented here might be worked out by student committees in co-
operation with the teacher outside of class with short reports or dra.n:e..ti-
zations from time to time presented before the choral group. The plans 
might also be incorporated into a civics or guidance program with the 
close co-operation of the music teacher. 
I' I 
------·------··-- =*==-
--------- --- II 
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III-A 
The Pupil and Society 
(Grad~ IX) 
Aspects of the Good Musical Life 
1~ Cultural aspects. 
a. Our Amari can Culture 
(1}. "Request program''. (Mlsical highlights of the general 
music course in Grades VII and VIII) 
b. Appreciation of American music culture 
( 1} . Pupil response to "request program.'t 
(2). Teacher observation 
2. Social aspects 
a. !viUsic in the home 
b. !v~sical activities in school 
c • J,ru.si c in church 
d. ~~sic and recreation 
(1). Club activities 
(2). MUsic at camp 
(3) , M.lsic and entertainment 
e. E.tiquett.e of music behavior 
f. Creative activity 
(1) . Dramatization (a home or camp situation) 
3. Political aspects 
a. MUsic in the affairs of state 
III-A (con t • ) 
4. Economic aspects 
a, Vocational 
( 1). l\1\lsic as a profession 
(a). Training 
(b). Avenues 
(c) • Opportunity for employment. 
(2). 1\'llsic industries 
y 
{a). :Manufacture of musical instruments 
(b). Mlsic publishing 
(c). Music distribution 
b. Avocational (economic aspect) 
( 1). Cost of music 
(2). Cost of professional services 
(a). Radio artists 
(b). Concert artists 
(3). Appreciation of musical opportunities 
(a). Free concerts 
(b). Music in the ttmovies't 
Musical transcription 
(c). Radio opportunities 
(d). :Music in the public school 
c~-st of equipment 
Source of funds 
128 
1/Christine Merrick Ayars, Contributions to the Art of ~~sic in America by 
the IVfiJ.sic Industries of Boston, 1640-1936 , New York: The H. H. Wilson Com- , 
pany, 193'7 9 326 p. I 
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ITI .. .A_ (cont.) 
Responsibility in the care and use of equipment 
(e) • :Music in church 
(f), Private music training 
aost of instrument 
Cost of music 
· Pupil resp~nsibility 
Care of instrument 
Care of music 
Effective use of practice time 
.~ •. MOral and spiritual aspects 
a. MUsical inspiration 
( 1) • Sacred music 
(a). Devotional exercise 
(2}. Patriotic music 
(a) • Use in school programs 
b. Idealisn in music 
(1). The power of music (MUsic is life idealized) 
(a) • "Home , Sweet Home" 
(b). C:ontrast with reality 
c. MUsic and principle 
(1). Discussion of quotation: 
n-The man that hath no m.usi c in himSelf' 
. Nor is :moved with concord of sweet sounds 
Is fit for treasons, stratagems, and spoils; 
The motions of his spirit are dull as night 
.And his affections dark as Erebus: 
Let no such man be trusted. tt 
Shakespeare, Merchant of Venice V 
i 
I 
I 
I 
I 
I 
I 
II 
----
---
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III-B 
lVIi.lsic CUlture in My Life 
1. Present musical interests 
a. Preference in radio music 
b .•. c-omparison with preferences of other pupils 
c. Analysis of likes and dislikes 
2 .• Possibility of musical growth 
. a. Phases of hllillaii. growth and development . 
' 
( 1). Physical 
(2). :Mental 
(3). Moral 
i 
I· 
i 
( 4). :mnotional ! 
( 5). Social 
b. Place of mua.ic 
c. Nouriarument and growth 
(1). Meaning of ttstunted growth"' 
{2) • .A:re you a m~sical dwarf? 
3. Self-responsibility for musical growth 
a. Spark plug--present interest 
b. Gas--new musical adventure 
c. Momentum--application of new knowledge to furth.er experience 
d.. Speed:--misdirected enthusiasm 
e. Brakes-- ( over-spee.ding) 
(l). IWl.sical cfu.ecks I I 
! 
li 
;; 
(a). Pupil record of new music experienced 
I 
(b). Critical judgment I ---=-=-==---==·=--==-~====-=--=-===l--=-=-=--:c== 
;; 
=--===.:::::---=======- =---- -
III-B (cont.) 
(c). Pupil sense of growth 
(~). Report on progress 
( 2) • lliusi cal balance 
(a). Types ot music enjoyed 
(b). Other lite interests 
(c). Need for balance 
-- --=---=====--==- -==--- --
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II 
II 
Teacher Observations 
(III-A--:,J) 
1. :rr usic was considered essential among primitive peoples in their 
war dances, for success in battle. A reflection of this may be noted to-
day among civilized races in the songs which "spring to life" in time of' 
war. 1~sic has a powerful effect upon the morale of soldiers in battle. 
It is said that President Lincoln himself wrote to :rv~. Root, the composer 
of "The Battle Cry of Freedom", that he felt the song written at the time 
of Lincoln's second call for volunteers ha d aided greatly in winning the 
]j 
Civil War. 
2. In Biblical record one finds that, through the power of music, King 
Saul was refreshed, and the evil spirit departed from him. (I sam. 16:23) 
y 
3, It is said that Nero fiddled while Rome burned. M:l.ss Moyer 
points out, however, that he did not fiddle, but sang. "Many of his songs 
lasted from morning to night. .Af.ter beginning to sing, he would pause only 
for an occasional glass of water. " 
4. In the time of ldngs, royal patronage was granted to court musicians 
which would seem to indicate that music was vahled highly as a means of 
court entertainment. Queen Elizabeth of England showed considerable pro-
ficiency on the virginal, which received its name from the virgin queen. 
5. It is an interesting fact to note that the Democrats at their 
national convention in Chicago in 1940 made a special point of singing 
i/:Ma.rx and Anne Oberndorfer, The New .American Song Book, Chicago: Hall & 
McCreary Company, 1933, p. ~6. 
il 
\ 
I 
I j 
I 
,YDorothy Tremble Moyer, Introduction to !viUsic .A reciation and History, I 
Philade~phia: Oliver Ditson Company, Hl25, p. 16. See Bibliography i 
=-------~c~~=~~"~~~co,o .=.c'o'==--+~=·~co·o·o"'"' 
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ttGod Bless .America~~" as often as possibl e , to thwart the intent ions of I:~. 
i"iendell Willkie to use it as. the Republican ca111paign song in his candidacy 
for president . 
(The above instances may be cited by the teacD.er to stimu l a te pupil 
interes t in similar observation s of nmusic in the affairs of state. " A 
contes t between classes or between two groups within a class might he con-
ducted to discover further evidences of the political aspects of music .) 
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Supplementary IV!atei'i a ls 
(Moder n arrangements r eflecting the spirit of the cultural areas 
indicated.) 
Octavo Editions 
"Ca rem Carmelatt (Mexican Folk Tune), Boston: C. G. Birchard Company, 
1925 (Laurel Octavo Folic Song Series, No. 289 Two-Part). II-G 
''Dark Eyes t• (Russian Folic Song ), New York: Harold J!"'la.rmner, Inc., 
1936 (Chorus for Two-Part Treble Voices, with Violin Obbligato). 
II-H 
"Volga Boatmen's Song'' (Russian Folk Song ) , New York: The John 
Franklin M:Ll.si c Company, 1924 (Two-Part Choral 1'fo. 2 72} • II -H 
Foster, Stephen, '''I Dream of Jeanien , New York: Harold F1arnmer, 
Inc., 1938 (Chorus for Two-Part Treble Voices, with Violin 
Obbligato, No. 87035.). II-E. 
Strauss, Johann, tt Tales from t h e Vienna ~roodsn, New York: Harold 
Flammer, Inc., 1939 (Chorus for Two-Part Treble Voices, lifo. 
87039). II-F 
Sheet Music 
Dowdon, Aubrey, and. Besly, Vaurice, uThe Second Minuet'r, New York: 
Boosey and Hawkes, Inc., 1924. II-B. 
Dvorak, Anton, ttSo:ngs My Mothe r Taught Me u , New York : G. Schirmer, 
Inc. I-D; II-F 
Guion, David W., t!All Day on the Prai r ielf' , New York: G. Schi:rmer, 
Inc., 1930. II-F 
, "Carry I\'Le Home to the Lone Prairien , New York: 
----:~-:--:-:---G. Schirmer, Inc., 1937. II-F 
, "Creole J"uanita", Uew York: G. Schirmer, Inc., 
-----,~=----1925. II-F or G 
, "De 01' Ark's a-Moverin " ' , New York: G. Schirmer , 
-------,,..--,-Inc., 1918. II-E 
Kountz , Richa r d , "The Sleigh ''' , New York: G. Sch irmer, Inc., 1926. 
I-G & D 
Robinson, Avery, arranger, "Water Boytt , Boston: The Boston J1,1usic 
Company agents (Winthrop Rogers, Ltd .), 1922 . II-E 
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Piano Collections 
Kimmins, G, T., The Guild of Play Book of Na tional Dances , Part III, 
Philadelphia: Curwen, Inc., 1910. 
Sharp, Cecil J"., Country Dance Tunes, London: Novello and Compa ny, 
Ltd., 1909, Sets 1-YJ. 
Sha rp, Cecil J"., and rJa.cilwaine, Herbert C. , M~orris Dance Tunes , 
London: Novello and Company, Ltd., 1909, Sets I-X. 
Wier, Albert E., editor, The Scri bner Ra dio Music Library, Vol. I 
&. III, New York: Charles Scribner's Sons, 1931. 
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CHAPTEB V 
CONCLUSIONS 
Findings.-- In a rapidly changing society where a way of life is ram-
pant which seeks to subjugate the individual, if democracy as a better vmy 
of life is to survive, then education for democracy must become increasing-
ly dynamic. In a democracy, the individual is of paramount importance. 
Hence the aim of education must be the completely integrated personality, 
responsible for society, not regimented by it. 
Since the orld War new citizenship studies have crowded the educa- I 
I 
tional curriculum causing wide-spread confusion and a long period of experi- 1 
mentation, in some instances relieved by a new synthesis of subject matter. 
This experimentation has more often resulted in indecision. Some educators 
have been leaning over backward to present a fair and unbiased view of go.v-
erili!lental iss.ues to minds too immature to grasp the full implications. Un-
wittingly they have enlarged upon the deficiencies and shortccmings of demo-
cratic government until many youthful citizens have become not only indif-
ferent to our democratic way of life, but positively distrustful of its ef-
ficacy, with a corresponding admiration for the decisiveness of action shown 
by the totalitarian states. I 
I 
The time is ripe for a positive program of education. In the scientific~ 
method, the research worker must select from available data that which may I 
for.m a basis for further scientific study. Its immediate application to the 
1 problem at hand is of vital importance to further research. This is the 
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immediate status of the educational program in citizenship training to-day. 
Experimentation has brough t to light many promising procedures and materials 
for use in curriculum planning . 
This study has pointed out that the social sciences are of primary irn-
portance in trai ning f or citizenship, and that a new synthesis of knowledge 
is necessary to relieve a badly congested curriculum. The traditional sub-
ject courses with emphasis upon knowledge often failed to produce desirable 
attitudes and the new courses must provide for the development of proper 
appreciations and emotiona l reactions. CorTela tion is looked upon as a de-
sirable technique in education, but its use thus far has been confined to 
1/ 
gifted tea chers and pioneers in the field of curricular construction.-
Since music is an integral part of the culture of a race, natura l re-
lationshi ps exist between music and the social studi es. M:usic is also an 
effective medium for emotional expression , hence a correlation of music with 
the social studies should balance the emphasis upon the intellect in the 
traditional subject-matter courses, and open the way to the development of 
a well-integrated personality. 
Correlations are not as complex as may be supposed. A careful analysis 
of the materials for correlation as presented in the foregoing chapter will 
reveal two major geographic, economic, and political influences, which have 
affected world music culture--rural life (an agricultural society) and city 
life (the industrial society). Tne music of an agricultural population is 
characterized by su1plicity, rhythmic and melodic char.m, and a poignant 
emotional appeal. Here we find folk songs predominating--the wild flowers 
iJsee "AckiloWiedgments", p. i. 
I II II 
I 
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of music, revealing temperamental traits such as the "quips and cral1Iks" of 
the Scotch "snap'', the deep pathos and refreshing humor of the Irish lyric, 
the gypsy abandon pervading Hungarian folk dances, the utterly care-free 
spirit of the Italian melodist and the simple charm of the English country 
dance. The music of an urban population offers an interesting contrast to 
the music of simple country folic~ It is characterized by complexity--the 
cultivated blooms of the musical garden, rich in harmonic as well as rhyth-
mic and melodic effects and possessed of an intellectual as well as an 
emotional appeal. In this environment one f inds the art song and instru,-
mental forms for the solo instrument, or instruments in combination; music 
for massed choruses and large orchestras; here, too, is to be noted a pro-
nounced national spirit in music. 
Conclusions.-- Society is a composite of individuals of many tempera-
menta. 
Temperament is native spirit plus the environmental influences of 
generations. 
Geographic, economic, and political influences are, therefore, largely 
responsible for racial and national temperament. 
Personal, racial, and national differences are often the result of a 
clash of temperaments. 
International amity may be brought about by a mutual understanding of 
temperaments. 
:Music as the expression of temperament may became a means for an ad-
justment of temperamental differences: 
1~sic materials for correlation with the socia l sciences should be 
planned to give the pupil experience with varying temperaments. 
II 
\! 
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Kusic is life idealized. .All materia ls for correlation must be se-
lected for thei.r inspirational as well as infonuational character. Em?ly 
ado lescence is a t ime of intense emotional disturbance--a time for patriot-
ic enthusiasm ail.d mora l and spiritual uplift. Inspiration whi ch comes from 
scientific exploration and a chievement can be the erperience only of a high-
ly selective group . It has little or no place in the lives of the r ank and 
f ile of humanity, much less in the experience of earl y adolescence. Tne 
life of an indivi dual or of society which ignores the value of inspiration, 
even without scientific proof, is placing itself in line with the policies 
of totalitarianism--body and mind , but lacking heart, soul, and spirit. 
A program v1hich makes no provision for musica l growth beyond the pure-
l y emotional appeal is just as disastrous. An understandi1~ of musica l de-
sign found in characteri st ic dance f orms and other short musi cal composi-
tions may arouse interest in something on radio prograrns beside cr oonings 
and exotic rhytmns that soon dull the intellect. A bal ance of intellect 
and emotion is the Golden Mean . 
Implications.-- A chronologicall y pl anned program of corre l a tion should 
make the interested music teacher a student of history. Tnis , in itself, 
will enrich the whole musi ca l experience of the class. A good teacher, 
possessed of a broad general kno\7l edge and a love - of children, is a l ways a 
source of i nspiration t o her pupi ls. 
Materials p:;.~e sented in this study for correlation, if used over a 
period of three years in the junior high school , ·will furnish basic infor-
mation in the smaller forms of musical compos ition 'to articulate with the 
work of the senior hi gh school in the l a r ger forms . 
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If the junior high sch.ool music teacher has in mind a plan of corre-
lation covering a period of three years, it may act as the centrifugal 
force which will keep a psychologically minded group from pursuing tangents 
too far into space. 
The use made of materials for correlation depends upon the teaching 
situation: time allotments, the demands of the supervisor, demands of other 
school departments, and the level of pupil attainment. Interesting units 
have been devised by :Miss Pitts in her book on music integration, and by 
lf~s. Crowley in her thesis. 
The high character of song material appearing in the more recent school I 
music texts is a tribute to the music publishers. Some of these books will 
be found extremely helpful in a correlated program. It has been the pur-
pose of the writer to give as broad a sampling of texts as possible that 
teachers may find at hand some of the materials herein presented. The re-
cordings available for use in the field are almost limitless. It has been 
impossible for the writer to examine each record listed. Many times re-
cordings other than those indicated may be better suited to the situation 
at hand. The teacher, again, will be the final judge. An excellent begin-
ning has been made in the field of music books for pupil reading, but let 
us have more. 
The writer has been able to tap only a few sources in this study. May 
it open the field for further research. 
It is to be hoped that something of value may be found here by teachers, 
curriculum malrers and others interested in the music education of youth. 
I 
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T"ne Abstract 
Since the good life in a good society is the aim of education for 
democracy, then the social studies, whose subject matter relates directly 
to the organization and development of human society and man in his rela-
tion to it, are of prime importance in the educational program. New eco-
nomic and social problems have brought with them additional citizenship 
studies, causing a serious congestion in the school curriculum. 
Progressive educators are seeking a new synthesis of lcnowledge and 
with it a re-organization of school curricula. Three types of courses are 
now evident--the fusion type, or the complete integration of subject-matter 
with the breakdown of compartment barriers, the progressive subject-matter 
course, which may seek synthesis through correlation, and the traditional 
course which isolates itself from other subject courses in the curriculum. 
A program of correlation has . become increasingly desirable. 
In the traditional curriculum knowledge was considered to be all suf-
ficient, but it often failed to produce citizens with desirable habits, at-
titudes and appreciations. The new education recognizes man as a physical, 
mental, emotional, moral, and social being, and in its program is seeking 
to produce the completely integrated personality. 
·Music and the arts provide an aesthetic experience for the individual 
which often brings emotional adjustment and desirable behavior attitudes. 
This undoubtedly explains the phenomenal growth of music in public secondary 
-141-
-=-=-=--=-=~======--=-==-=-==-=--==-=-==--==--=--=---=====---:::;:-=--= --- ·---- -----=--- · - ---= -=----=---=--=-= 
142 
education as a part of the re-organization program. 
A consideration in the formulation of a social science program to-
day is a method to develop correct appreciations, understandings, and at-
titudes, desirable outcomes of feeling or emotion. MUsic is an integral 
part of the culture of any race and is directly related to the social 
studies. A correlation of music with the social studies is, therefore, not 
only pra ctical, but also highly desirable in the new synthesis of subject 
matter. 
Investigation shows t hat the value of correlation as an educational 
technique has been recognized for some time by educators, but t hat its use 
has not been established. A few experiments have been made in the field 
of the correlation of music with the social studies, but, to date, these 
experiments have been fragmentary and confined large ly to skilled teachers 
and progr essive educators. In a few instances tentative courses of study 
have been drawn up at various grade levels, but, in such cases, they are 
of a pioneer nature. The present study seeks to assemble and organize in 
cultural areas of human history, music materials of significance f or cor-
relation which have already been investigated. 
In the light of 15 years experience as music teacher in a large city 
junior high school, the writer will add other select ions which seem to her 
to be of interest to junior high school pupils. 
Confusion in the mind of the teacher, in a new venture, rarely pro-
duces desirable results. Yli th materials for correlat ion placed in their 
proper historic setting, it should do much to cle~ify the teacher's posi-
tion. It will be possible then f or her to f ollow her own plan of procedure. 
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Trends in the social studies curriculum to-day indicate an emphasis 
on the cultural side. Fram recent texts and from ideas of outstanding 
social science educa tors, cultural areas of human progress have been 
selected by the writer as possible fields for the correlation of music. 
At the junior high school level of instruction, investigation seems to re-
veal that a study of United States history in place of European backgrounds 
in Grade VI necessitates some attention to a survey of prehistoric, medieval 
and early modern culture in Grade VII. The major social studies program 
for Grades VII and VIII, however, presents United States history in a geo-
graphic or economic setting . This is generally followed, in Grade LC by 
a course in community or vocational civics. For purposes of this study, 
the cultural areas follow the progress or civilization fram the ancient 
cultures of Egypt and the near east, through Greece and Rome to the feudal-
ism of the M:iddle Ages, the beginnings of nationalism in Europe and thence 
across the sea with the first European immigrants to .America. Two con-
trasting cultures in America, the ~uropean and the Indian, influenced, 
vi tally, life in colonial .America. With a changing culture, a mutual under-
standing between the ~~erican colonists and their European forbears became 
increasingly difficult. National independence asserted itself and the 
.American Ship of State was launched, but into troubled waters. Commercial. 
and maritime independence must be won. This was in time accomplished, 
and a flourishing trade with ~urope and the South was opened up by northern 
seamen. In the south, the invention of the cotton gin gave fresh impetus 
to the slave trade already begun with Africa, and slavery becmae an estab-
lished institution. With territorial expansion, a hardy, pioneer spirit, 
I 
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and the invention of the steam engine came a westward migration that did 
not stop until the Pacific was re<.tched. In the meantime, with the rise of 
the fac.tory system in the north and the development of a landed aristocracy 
and its a ·ttendant evil of slavery in the south, t.wo irreconcilable cul-
tures grew up side by side, and became a serious political issue with ·t;he 
struggle for a balance of power as new states applied for admission to the 
union. Then came civil war and the freedom of the slave which brought 
economic collapse to the south. Prosperity continued to f avor the north, 
however , and with the opening up of the west , a phenomenal development was 
in progress. The population had in the meantime shifted from the farm and 
the small town to the city , and with t ha t shift came a change in culture. 
Bi g business t hrived , our ships ·went to every quarter of the globe, and 
the United States became a world power. With the coming of the airplane, 
the spirit of intense nationalism must be tempered. International adjust-
ments have become necessary. What part does music play in this human drama, 
and what significance does it have for junior high school boys and girls? 
Based upon social need, musical interests and activities of junior 
high school pupils comprise musical perfo:rraance, listening to music, and 
crea tive expression. The l atter may take the form of original composition, 
or creative work in projects or uni·l3 assigmnents, and the arrangement of 
classroom or assembly programs. lrusical performance includes both vocal 
and instJ.:wnental expression and even whi stling, which is often a satisfa c-
tory substitute for either of the other two. Pupil needs, many times, 
have to be pointed out very s killfully by teacher guidance at the junior 
I! 
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inter est, i n which ca se interest must be fostered. The se are t he pupil 
aspect s of t he s itua tion in t he required gener a l course i n music in the 
junior hi gh school. 
Apprecia tion , or a satisfactory musica l eA~erience is t he recognized 
aim of ea ch musica l activity. Hence a ll material mus t be selected with 
t hat ai m in view. In assembling material s for correlat ion with a social 
science program , musica l appea l must be pres ent, relationshi ps wi th the 
s ocia l s t udie s must be significant, and the music must be sui t ed to the 
level of pupil instruction. 
In the ar rangement of materials f or correl ation mth a socia l science 
program , the " t ime line" of history should be observed , but a psychologica l 
approa ch can be made to orient t he pupil, a lso compa ri sons must conti nua lly 
be made to link t h e past wi th t he present. 
Two major geogr aphic, economic, and poli t ica l i nf l uences have aff ected 
music culture t hrough the a ges , the agr icul tura l way of life and t he i ndus-
t r i a l. Associa ted with t hese and an i ntegral part of t hem are certa i n 
other inf l uences of geogr aphic, economic, m1d politica l i mpor t ance. Those 
discovered by the present wr i ter t o be of s i gnificance are: (l) mi gr a tion, 
emi gration and immi gra tion, (2 ) war, (3 ) invention , (4 ) ari stocra cy of 
pos ition and wea lth , and (5) science. 
From Assyria and Egypt music cul ·ture was carr ied by the .Arabs, a 
nomadic race , into northern Africa and thence t o Spai n , wher e t he orient a l 
i nfluence i s t o be noted in t he vari ety of rhythm and arabesque embellish-
I 
I 
I 
I 
ments of Spanish music. ("In Old 1\-Tadr id") 
sponsible f or the spread of music culture 
I The Crusaders were a lso re- I 
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to medieval Europe. One of our popular nonsense songs--'?We vron't Go Home 
Until Morning" probably came wes.t with the Crusaders. It has been sung 
through the ages and adopted by almost every country in the world. 
The histo~J of music culture for junior high school pupils will prob-
ably begin with music in the middle ages where the ·wild flowers of music 
took root and flourished. n1e folk song will ever be a source of pleasure 
and inspiration not only to youth, but also wherever the human heart may 
pulsate, for all of life is rhythm, and melody carries a universal appeal. 
Representative folic music of the Middle Ages reflects the life of the 
common. folk in feudal times. Examples~ "En Passant par la Lo:J;'raine" (Fr.), 
""0 Tannenbaumn (Ger.), n.Andalusiatt (Sp.), ttTiritomba" (It.), "The Storm-
king' s Briden (Fin.); also nsellinger' s Round" V-20445 (Eng .), '~scots -:Hha' 
Rae"' V-4083 (Scot.) , and ttThe Irish Vvasherwoman" V-21616 ( Ir. ) • 
Vri th the rise of towns and the organization of guilds we find the 
forerunners of our modern complex indus tria l system. This is reflected 
also in the music of the age--a shift from the simplicity and charm of the 
singers of Germany were the musical representatives of the early trade 
unions or guilds. These people developed a classic art which became almost 
academic. tiagner, 400 years later, has caught the spirit of this art in 
"Die II'Ii:l.estersingertt. The literature of the Middle Ages is fascina ting to 
youth, but the music of the troubadours holds little if any appeal. 
There is no line of demarcation separating the music of the Middle 
Ages from that of the early centuries of so-c~led modern Europe. Folk 
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songs and dances continued to rlourish in country life. After the inven-
tion of music printing we find music being composed in the style of the 
folk song with the same simplicity of cbann. and style: "Au Clair de la 
Lune't-. 
All this time a contest which vitally affected the music culture of 
the times was in progress, the struggle between the church and the state. 
For a long time music had been considered as the sole right of the church, 
but gradually a new. freedom asserted itself a nd secular music became the 
natural expression of the people. In the meantime churchmusic developed 
along its own lines in the Catholic Church and reached its highest peak 
of perfection in the Gregorian chant. 
With the pagan influence from the north a new style of music came 
into being--polyphony. This we find ~sterfully treated in the toccatas 
and fugues of ~ohn Sebastian Bach who became the great exponent of Prates-
tant church music in Germany. (Contrast 'tGloria Patri" ,LPalestri~ V-
2089? with "Toccata. a nd Fugue"· ffiac'i/ V-11219.} 
In the meantime the Gernnn foil<: music became absorbed in the music of 
the church and the Germa n chorale became an expression of na tionalism in 
music. ("Ein F·este Burg 11--the Luther hymn, "A Mighty Fortress is Our Godn } 
In other countries the spirit of nationalism became a pparent through the 
folk dances and later through the work of composers who idealized folk-
idioms: "Hungarian Dance"· (Brahms) V-4321, "Hungarian Rhapsody11 (Liszt) 
V-4187.:.8, npolona ise liiili taire" (Chopin) V-11947, "Spanish Dancen· (Mosz-
1j kowski) V-20521, !t"fiabanera, 'Cann.en'i' (Bizet) V-8mn. 
!i 
II YJhen a new continent was discovered European music culture was ,, 
lj 
I: ,, 
i 
j 
I 
i 
I 
I 
I 
I 
148 
transplanted to .America, where it met a primi tive ex-pression of a primitive 
race. Founded upon different scales and different temperaments, each re-
tained its identity although to-day modern ~Unerican composers are striving 
to catch the spirit of the music of the red :man a.:nd embody it in American 
music. (Contrast: "Shawnee Indian Hunting Dance" V-22144 with "From an 
Indian I.odge" /IVTacDowel_ij V-20342.) 
The story of music culture in America follows the program of geo-
graphic, economic, and political limerica as narrated above. Representative 
highlights are as follows: 
1. European folic music in America 
"Barbara li..llen11 
"Sailor's Hornpipe" 
11Highland Fling" 
nTrish J"igs" 
'
1 The Virginia Ree 1'1 
nThe Irish \VashervToman" 
2. European dance forms in .America 
Gavotte 
I'ilinuet 
Polka 
Waltz 
"Tales from the Vienna 
Woods" 
3. Other folk influences 
(English folk ballad) 
(English) 
(Scotch) 
(Sir Roger de Coverley) 
(Carelli) 
(Mozart) 
(Smetana) 
(Chopin) 
(Strauss) 
Negro--ttSwing Low, Sweet Chariotr~ 
cowboy--no Bury Me Not on the Lone Prairie" 
4. Patriotic Songs (representative of national struggle) 
"Hail Columbiatt' (neutrality during European 
struggles 1798) 
"The Star-Spangled Banner" (7/ar of 1812) 
11Dixie1' 
"Battle Hymn of the Republic"' (Civil War ) 
V-21685 
V-21616 
V-79005 
V-22131 
V-22376 
v- 1199 
V- 8694 
v- 7290 
v- 6584 
V-20068 
V-20122 
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5. Other composed songs 
"Gaily the Troubadour" 
11Home , Sweet Home" 
11 juanita 11 
"Life on the Ocean Wave" 
6 . Gennan infl uence in American music (Effect of German 
immi gr a tion 1848 ) 
"The Loreley" 
"Little Brown Church in the Vale" 
7. Dec laration of Independence in I-Eusic 
a . American folk songS 
ttThe Erie Canal" 
"Arkansas Traveler" 
"Zip Coontr 
b . American composers of national significa nce 
( 1). Fr ancis Hopkinson ( :trirst .American composer) 
"My Days Have Been so Wondrous Free" 
( 2 ). Lowell l\.trason (founder of pub lie school music) 
"Nearer, My God, to Thee" 
"Wildwood Flowers11 
( 3 ). Stephen Foster (America' s troubadour; spirit of 
(negro folk music) 
rtoh, Susanna" 
11 0ld Folks at Home" 
110ld Black J oe" 
(4 ). Ethelbert Nevin (appeal of Stephen Foster p lus 
f i ni sh o:r s t yle ) 
149 
ttThe Rosary11 V-9482 
( 5) . Edward :MacDowell (idea liza tion of Ind ian themes) 
"Fr om an Indian Lod.ge 1' V- 20342 
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(6). Victor Herbert (ligh t opera ) 
11March of t he Toys 11 
(?). John Philip Sousa (perfection of concert band ) 
11Stars ruJ.d Stripes Forevern 
(8 ). Paul Whiteman (introduction of jazz into re-
spectable music society) 
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V- \H48 
V-20132 
11Song of Indian (Rimsky- Korsakow) 
(Application of jazz rhythms) V-20200 
(9). John Alden Carpenter (embodiment of Arnerican 
spirit in music) 
n.adventures in a Perambulator" 
8 . Influence of European Composers 
a. The ~'Powdered Wig" period in music 
(See "gavotte11 and "minuett') 
b . Declaration of musical independence in Europe 
:Minuet in nn" 
Scherzo ''Third Symphony" 
9. Pan-Americanism in Music 
a. Mexico 
"Celito Lindo" 
b. Argentine 
"Adios Te Digo" 
"Palapalan 
c. Brazil 
11Brazilian Q,uartette No. 5" 
d. Chile 
11Buy UJ.y Tortillas" 
(Beethoven) 
(Beethoven) 
V-8455-8 
V-1434 
V- 20164 
V-1195 
V-25385 
V-11212 
V-25385 
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At the end of the eighth grade the pupil should have some unders::d- ~~ 
ing of the cos.."rJlopoli tan nature of .American culture and a consciousness of 
our national independence and interdependence in the world of na tions. 
The development of the airplane has brou[~t the nations closer together, 
and it is becoming increa singly necessary t o find same way to reconcile 
nationa l differences. Na tional cons ciousness must be tempered in the 
interest of i nternationalism. 
Society is a composite of individuals of many temperaments. Tempera-
ment is native spirit plus environmenta l (geographic, economic, and po-
litical) influences. Personal, racial, and national differences are often 
I the result of a clash of tenweraments. Interna tional amity may be brought 
;I 
II 
I about by a mutual understanding of temperamental differences. Music is an 
I 
expression of temperament. (Examples: "q_uips and cranks tl reflected in 
I 
the Scotch rt snap"; the deep pathos and refreshing humor of t he I r i sh l yric ; 
the gypsy abandon pervading Hungarian folk dances; the utterl y care- free 
spirit of Italian operatic melody; the simple charm of the English country 
dance.) :Music may become, therefore, a medium through whi ch an under-
may be on its way from t he United States to the South American republics 
en tour to promote the interests of Pan-Americani sm and a feeling of good-
will. 
The correlat ion of music with the social studies program, to be com-
pl ete , must not stop with the eighth gr ade. In Grade IX a correlation 
with the civics and guidance programs may be effected by a consi deration 
-~~------------------ ---
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of the five aspects of the good lif e with spe cial reference to music cu l-
ture: (1) the cu ltural aspect (appreciation of .lime rica n mus ic culture a s 
shown by a nrequest program't- of h i gh ligh ts from t he correl ated course in 
II 
!I 
I 
"'"ork of I Grade VIII; an excellent oppo r tunity for arti cula tion with the ,. 
the previous grade); ( 2 ) the socia l aspect (enviromnental music influence s-1 
home , s chool, church , club , or camp--with a considerat ion of the etiquette 
of music behavior); ( 3 ) the politica l aspect (music with relation to the 
affa irs of state); (4 ) the economic aspec t ( a considera tion of the cos t 
of music culture including vocationa l and avo cational opportunities); ( 5 ) 
the moral and s piritual aspect (musica l inspiration, idea lism in music, 
music and principle .) 
The second half of t he course migh.t consi der the pre sent status of 
music in the life of t he pupil with possibilities for independeut grovrtih 
and progress outside of school. The bnportance of continual evaluation 
and selection with app lication to fresh musical experience must be impresse 
upon the pupil, for only throu@1 discriminative judgment and purposeful 
self-direction can real musical gr owth be effected. The radio has made 
possible music for the millions , but i t also entails large personal re-
sponsi bili t y for either deteriora tion , s t agnation, or improvement of music 
culture. 
lEusi c is life idealized. All materials f or corre l at ion must be se-
lected for their i nsp irational as well a s infonuational chara cter. Early 
I adolescence is a time of emotiona l di stur ance--a time for patriotic en-
\ 
J thus i a sm and moral and spiritua l uplift . An in ividual or socie t y whi ch 
_j_Ignore:-~:e valu:__:~:pira t ion is placing i ts:elf in line wi t=h= t=h=e=== ===#== = = = = ~ I 
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policies of totalitarianism--body and mind, but l a cking hea rt, soul , and 
spirit. 
An effective program of correlation must make provi s ion for someth ing 
beyond the purely emotional appeal of music. For the junior high school 
pupil, a n understanding of musica l desi gn found in characteristi c dance 
f orms a tld other short musica l compositions may arouse interest in some-
thing on r adio progr w.s besides croonings and exotic rhythms that soon 
dull the intellect. A ba l ance of int ellect and eno tion is t he a :ira of a 
correlated program. 
Conclus ions.-- A corre l ation of music rrith the socia l studi es in a 
jun i or h i gh school progran is not only practical, but also high l y desira -
ble . r . .Iaterial s for correl at i on must be se l ected f or thei r significant re-
lationship , mu s ic8.l appea l, and suitab ili t y to the l evel of instruction .· 
They should be designed to s i ve the pupi l e:xper·ience with var~ting national 
t emperaments ; t hey shoul d satisfy t he emotional life of ea rly adolescence, 
and at the s ame time provide f or mu s ical s rovrth beyond the purely emo-
tional appeal. A balance of intellect and emotion is the Golden l\Tean in 
the c o:r·:r·e l a. t ed curriculu.n . 
Tv:t:-:1terials presented in t h i s st1.,_cly have been or·ganized into cultural 
areas of i nportance in the progress of g enera l world culture . Bec ause of 
the :re l a tionsh i p of these materia ls to the socia l studi es , t he " time line" 
of h istory has been followed, but constant c cmparison with present cul-
ture is nece s sary to orient t he pupil. A chronologica l arrane;ement shoul d 
permit the use of t hese materi a l s by t eachers worki ng under any organiza-
tion. It is to be hoped tha t many other materi a ls of significa nce may be 
I 
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II 
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added by those who are interested. 
I Thlplications .-- The time seems r ipe f or a more positive progr wn of 
educa tion in the fi e ld of t he correlation of mlJ.sic with t he socia l stu ies. I I 
I f mater i a ls presented in t his study can be used over a period of t hree 
years i n t he junior h i gh school, they vd ll af f ord a means of articulation 
with the vmrk of the elementary and s enior high schools a s well as fur-
nishing idea s for an adequate progr am in music apprecia tion . EJiaterials 
fo r uni son and par t sil'J€ing are included and in a correla t ed progr am many 
opportuni t i es f or crea tive wor k Tiill be found . ~ne value of a s t udy of 
t his kind will be det ermined by the use which may be made of the materials. 
I 
II 
I 
I 
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